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Foreword

At the heart of any educdation system lies the quaility of educators who are
pivotdl to teuching und ledrning in our schools. Indisputably, educutors’
conducive working conditions equal learners’ quality leurning conditions.
Equdlly, as reflected in the South African Council for Educators’ (SACE)
fprofessional teaching standards, educutors are hationdl ussets whose
frofessional work builds clussroom communities und contributes to nurturing
school communities as u whole. Thus, SACE hus d responsibility to protect
educutors und the teuching profession dlike, us well us muintaining the
profession’s image, integrity and status, particularly when it is attacked.

SACE joins the Nutiohul Development Plan, various laws, policies und
frameworks, und institutions in advocating for the respect of constitutional
rights and human dignity, along with safety and security, as preconditions for
quulity feuching und leurning environment in schools.

More so, Council has the responsibility to respond to the erosion of

the fundamentadl values that unite school communities and act as a

moral compuss that provides direction and guidance in our schools, communities and homes. Notwithstanding the
importunce of the entire school community, the erosion of the values und violation of the human rights culture in schools
has resulted in educators, umongst others, being at the receiving end of various forms of violence in schools. The hation
should recoynise that educutors’ rights are human rights and human rights stand aguinst violence. Educuators, like dll
others in the school community, are entitled to dighity, respect and protection within the whole school sufety and
security context.

As a source of reference and guidance, the Teachers’ Safety and Security in South African Schools: A Handbook cims

to provide educutors with access to their rights und responsibilities regarding violence in schools. It also provides further
guidunce on how educutors should protect themselves in violent situations they may confront in the school environment.
Likewise, the hundbook ussists educutors 1o know what action to tuke to decreuse the risk of violence uguinst every
member of the school community. In this way, the handbook provides educutors with an opportunity to create u sufe
school environment und perform their daily roles und responsibilities without fear und intimidation from others within the
school community.

This user-friendly und resourceful hundbook is divided into five steps underpinned by u whole school upprouch,und
includes scenarios that might be upplicuble to an everyday situation in a school environment. The five steps include
understunding violence; understunding roles und responsibilities; understanding the risks of violence in your school;
taking uction in potentidlly violent situations; und evaluuting, reflecting und improving processes und uctions.

Moreover, us part of its leyislative advisory role, Council will present a policy brief on the sufety and security of educutors
in schools for consideration. Council will dlso engage in the process of cupuacitating educators fo mediate the
handbook through humerous modes across dll provinces. Council is looking forward to your fruitful engagements with
the hundbook, fogether with some reflections and feedbuck to enhance it continuously.

Ella Mokgalane
Chief Executive Officer
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Acronyms

DBE Depurtment of Busic Educution
DBST District Bused Support Teum

EAP Employee Assistunce Programmes
EEA Employment of Educutors Act

FBO Faith-bused Orgunisution

GBV Gender-bused Violence

HOD Heud of Depurtment

MEC Member of the Executive Council
NGO Nonh-government Orgunisution
NSSF Nutionul School Sufety Framework
NSVS National School Violence Study
OHSA Occuputional Health and Safety Act
PBST Provincidl-bused Support Team
PTSD Post-traumatic Stress Disorder

RCL Representutive Council of Leurners
SACE South African Council for Educutors
SADTU South African Democrutic Educators” Union
SAPS South African Police Services

SASA South African Schools Act

SBST School Bused Support Team

SGB School Governing Body

SMT School Munugement Teum

SsC School Safety Committee

WHO World Heulth Orgunization
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Definitions

Code of Conduct:

This document spells out the rules regurding ledrner behaviour ut school und describes the disciplinary system to be
implemented by the school concerning fransgressions by learners. All learners are bound by the Code of Conduct of
their school.

District-based Support Teams:

Groups of depurtmental professiondls whose responsibility it is fo promote inclusive education through fraining,
curriculum delivery, distribution of resources, identifying, ussessing and uddressing buarriers to learning, leadership and
generdl maunagement.

Educator:

Any person, who teuches, educutes or trains other persons or who provides professionul educutiondl services including
professiondl therapy and educduation psychologicdl services. Examples: educdator, principal, SMT member, office-based
educutor.

Expulsion:
Permunent prohibition of a ledarner from attending the school concerned if found guilty of serious misconduct. This cun
only be sunctioned by the Heud of the respective Provinciul Educution Depuartment.,

In Loco Parentis:
Latin term for “in the position of purents”. Educutors ure expected to uct in the pluce of purents who have entrusted to
them the custody und control of their children, with the expectdtion of providing the same level of care.

Learner:
Any person enrolled in un educution institution us defined in the South African Schools Act 84 of 1996.

Parent:

. The bioloyicul or udoptive purent or legul guardian of d ledarner

. The person legdlly entitled to custody of u leurner

. The person who undertukes to fulfil the obligations towards the ledarner’s educution ut the school

School:
An educution institution which enrols ledarners in one or more grades from ygrade R to grade 12,

School-based Support Teams:
Teums established by schools whose primary function is to put in place co-ordinated school, ledrher und educator
support services.

School Governing Body:

A statutory body that governs the school and ensures it runs smoothly. Through the South African Schools Act it gives the
school principul und elected members the right to make policies around a range of issues that are in the best interests
of the vdlues und beliefs of the school.
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School Management Team:
The tfeum munagyinyg the school that comprises the principal, deputy principul und heuds of depurtment whose roles
ure to support und ussist the principal in the Munugement of the schools.

School Safety Committee:
A subcommittee of the School Governing Body that ensures the hedlth and sufety of the learhers und stuff of the school.

Serious Misconduct:
A set of behavioural horms, usudilly referred to in a school’s Code of Conduct, which, if fransgressed, a learner may be
charged with und/or found guilty of.

Suspension:
The precuutionary measure of temporary prohibition of u learher from attending school, due to misconduct or
suspoected misconduct.

Teacher:
A school-bused educutor whose core responsibility is that of classroom teaching ut a school.

Whole School Approach:

An approuch thut is guided by the vdlues, preferences und involvement of the whole school community, including
teachers, hon-teuching stuff, learners, parents, departmental structures ahd community organisations.

Definitions



Infroduction

Purpose of this handbook

This hundbook uims to provide u way forward for educutors by serving us u user-friendly reference und yiving every
educutor uccess to informaution on his/her rights and responsibilities regarding violence in schools; how to protect him/
herself in violent situations in the school environment; anhd Most importantly, what action to take to decreuse the risk of
violence uguinst every member of the school community, both hear, or in, schools und clussrooms.

According to the Depurtment of Busic Educution (DBE) ™, any person, who teuches, educutes or trains other persons

or who provides professionul educutiondl services is un educutor. A teucher, on the other hund, is defined us u school-
bused educutor whose core responsibility is that of classroom tedaching at a school. In this handbook we have chosen to
use “educutor” throughout us it is the more inclusive term.

As much as children should be provided with a safe learning environment,
educators also need to be provided with a safe work environment, so that
they can carry out their duties with confidence.

It is SACE’s hope that this handbook will help educutors create a safe school environment and deliver lessons without
fedar und intimidation for or from their learners. In this way, hopefully, the passion for the educdation profession and
educator mordle will be regained, und, as importantly, educators will be dble to empower their leurners to develop
heulthy psychologicul and social attitudes and behaviours which will, s a result, benefit the whole of South Africa.

How should this handbook be used?

This hundbook is divided into five steps. Euch gives you, the educutor, u framework which cun be used und upplied in
your daily practices.

We have included u humber of symbols or icons throughout the handbook.

We have included a humber of scendarios. They provide redl examples given to SACE by South African school
educutors. We hope that you will be uble to relute to some of them, that they will make you think und reflect,
and apply dlternatives to your ownh situation and environment.

The reflection exercises provide an opportunity for you to reflect on your own circumstances and make
changes und adaptations. These reflection exercises are for you ulone and we dre hot usking you to share
them with anyone else (of course you can if you wish). However, we dre usking you to be as honest as
possible — we are dll human, we dll muke Mistukes, und we dll huve the cupucity to change und learn,

The knowledge boxes contuin additionadl interesting fucts and information that muy help contextudlise or
ygive buckyround to the content beihy discussed.

You will see the icon suggestion box throughout the handbook. These provide u range of practicul examples,
ideus und processes which you may want to implement in your clussroom und school.

OE® ®
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We huve ulso included extracts from u range of South
African newspaper articles. We have displayed these to
look like redl articles.

We have chosen to use a whole school approuch us a framework to
identify whuat is in place to address violence, to identify the gups, to
develop u plun to fill the gups und theredufter, to reflect on what
fprogress hus been made.

The framework underpinning this handbook provides u practicul
upprouch to reducing the risk of violence in schools, uhd focusses on
five distinct steps. Within euch step we firstly identify and recognise the
problem and then suggest actions that could be taken. @

A whole school upprouch meuns mukinyg

it the responsibility of the entire school
communhity to work collubordtively to
ehsure u culture that improves the schooling
experience of learners, und the wellbeiny
of dll roleplayers. A whole school upprouch
recoynises that u supportive, sufe und

inclusive school culture heeds commitment
from dll stakeholders und roleplayers in the
school community including school stuff,
purents, learners, community- and faith-bused
orgunisutions and community members.

A whole school upprouch ulso meuns that
an inclusive culture is reflected in the school’s
policies, pructices und procedures und
entrenched through the colluborative uction
of dill.

Five-step Whole School Approach to Reducing the Risk

of Violence in Schools

Understanding Roles and Responsibilities

Understanding the Risk‘\

Violence in your School

Taking Preventative Action in
Potentially Violent Situations

>

Evaluating, Reflecting and Improving

Processes and Actions
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Before we beyin, it is essentiul to understund what violence is und the various forms that violence cun tuke, specificully
within the school environment.

This is addressed in Step 1.

Whdat is violence?

What are the various forms of violence?

Step 2 identifies und expldins the roles und responsibilities of those who dre responsible for playing u part in reducing the
risk of violence in schools i.e. the roleplayers. The roleplayers include school staff and management, parents, ledarners,
community- und fuith-bused orgunisations und community members.

In this step we discuss the meaninyg of the whole school approach where roleplayers work together towards  shared
vision. The World Heulth Organization (WHO) emphdasises the importance of reducing violence in schools in order to
improve educutionul outcomes und targets, @3

Understanding roles and responsibilities

} Who are the roleplayers?
} What are their roles and responsibilities?

} Whut policies should be put in place?

Step 3 provides yuidunce on understunding the risks in your owh school. It provides a practicul method for identifying
“hotspots” und high-risk areus.

Understanding the risk of violence in your school

} What can the various roleplayers do?

} Understunding your school environment

Teuchers’ Sufety und Security in South Africun Schools: A Hundbook



Step 4 addresses the practical side of how to tuke action. It outlines processes that can be followed, both in a school
situation and in the classroom.

Taking preventative action in potentially violent situations

} Understand the situation } Dedul with the situation

} Diffuse the situation } Reflect on the situation

Step 5 identifies the need to evaluute und reflect on processes und actions in order to improve und reduce risk. It
dlso reflects on the relevance and effectiveness of policies, us well as aduptive behaviour and attitudes amonyst the
roleplayers.

Evaluating, reflecting and improving processes and actions

} Reflection und evaluution

} Act now

Steps 1,2 und 3 lay the foundation for understandinyg the problem of violence ih schools und evaluating the extent and
risk of violence in schools. Step 4 provides practicul recommenduations for possible solutions, und outlines sugygested
actions. Step 5 encourages reflection uand feeds back into Step 3, thus encouraging the school’s roleplayers to reflect
on their current situation and adapt to changes. This cycle ensures that dll roleplayers work tfowards a shared vision,
cohstantly and conhsistently improving on strategies, processes and policies.

During the course of this handbook we ure goinhyg to usk you to consider your experiences, your beliefs, your values und
your uctions. We cun leurn to take difficult and harrowing experiences und use them to become stronger. We cun think
about how we dedlt with a situation and possibly find an dlternative. We can ask for input, assistunce und support from
munugement und colleugues. We urge you to enguyge with an open mind and u positive outlook.

Infroduction
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Overview

The Statistics reaffirmed the fact

lt)}:t there; Is a major Correlation
SChzveIen uziequality and violence jp
0ls and addressjp i
the trip]

" g riple
unZHenges of poverty, inequalilt)y and
. rlrcliployment within cOmmunitieg

wd go a long way in reducing

incidents of vi
olence, g
at schools, pbar tlcularly

There have been some disturbn:ig
incidents of school violence an

id that it has
bullying. Motshekga said i

i a
been troubling to s€€ an incre

earners.
i ce among !
ContaCt Vlolen Fourways Review, 1 October 20207

Naidoo, E,
> Sunday Independent, 15 September 2019141

The scale of the problem in South Africa

The school environment is supposed to be u sufe spuce for everyone within the school system - learners, educutors,

munugement und support stuff. In fact, our Bill of Rights protects the rights of ledurners to leurn and educutors to teuch in
an environment that is safe and free from all forms of violence.

Unfortunately, however, the school environment is not always like this. While one of the most important roles of

the educutor is to provide u sufe pluce, conducive to ledrning, educutors themselves are fucing danygerous und
uncomfortable situations both inside and outside the clussroom and school.

i : he Youth
NAPTOSA argues that violence the levels of violence agamst Research conducted by ;the Bureau
in schools is a reflection of South teachers in schools, said Mr Research Uni V) OMR) of peoP\e
1zilfrican society, generally. When Ntantala, President of NAPTIOEA. . N Varket ReseafChf(B i e
: - i ' Is has resulted in i 1% of put
: dling one Violence in schoo : D iewed, 1 . 100
pupils see adults manhan hers leaving the profession. inter eriencing sC
in high places of societ some teachers leaving - - ide after exP 7%) of
anoﬁhefin }itigatlfr:s and Parliar?r,lent People in positions of authontY. in S‘_“C‘lence’ and almost h.a\.f (Ltedoin
. te‘? think that violence communities should intervene in V;f reachers who Paﬁlapasidere d
Fhey thcr ep(t)able norm to resolve order to safeguard the integrity of the tthee YRU @BMR study co'r:‘(mS
& i i ir post ’ el
differences. teaching profession. resigning from the E nesLIVE, 26 Augist 2020

C i inst teachers
ia Release: NAPTOSA condemns violence agains ;7
i in schools, 17 September 2018 %/

NAPTOSA has been inundated with
disturbing testimonials concerning

In the sume way us children should be provided with a sufe ledrning environment, so educutors dlso heed to be
provided with a safe work environment, so that they can cuarry out their duties with confidence.

Violence in our schools is un ongoiny problem und impucts on our leurners. We know that violence leuds to poor

ucudemic performance, high ubsentee rates us well us un increuse in dropouts, and cun even lead to un increuse in
child suicide.

Violence in schools hus a similar impact on educuators. Just us with ledrners, violence directed aguinst educators can
include threuts, harassment, victimization, bullying and sexudl harassment. The study by the Youth Resedrch Unit (YRU) of
the Bureau of Market Research (BMR) @ reported that almost half of educators in Gauteng had cohsidered resighing.
Many educators feur for their sufety, and suffer from dejpression, burnout or post-traumatic stress disorder (PTSD).

It is crucial to address violence uyuinst educutors, becuuse educutors - like every other rolepluyer in the school
community - have cleur and defined rights. Another equdlly important reason is that if you are a victimized educdator,

Teuchers’ Sufety und Security in South Africun Schools: A Hundbook



you cunnot carry out your work to the best of your
ubility. International reseurch has shown that educators
who experience violence or hurassment are ubsent
from school more offen, and are less prepared than
educutors who dare hot victims of violence. These
educutors may fry to be transferred to unother
school, seek eurly retirement or even leuve the
tedching profession. It is difficult to stay motivated
und enthusiustic when reldtionships between you,
the educdutor, und your ledrners, or their purents, are
strained or have broken down.

over prov

No school is an island

SA Democratic Educators’
Union (SADTU) on Sunday
expressed serious C(.)l’lf:el’l’l
incial statistics
which reveal over 60 atta.cks
on educators in the province

during the first quarter...
and includes threats, insults,

sexual abuse, criminal assault,

and robbery.

As much as children should be provided with a safe learning environment,
educators also need to be provided with a safe work environment, so that

they can carry out their duties with confidence. V

Schools are un integral part of the community, and an integral part

of society. In fuct, schools ure dlso purt of the wider community, and
often u mirror imayge of the community they service. In other words,

in a violent community it would hot be unusudl to see violent behaviour
in its schools. Sadly, in many of our commMmunities, violence is so common
that is accepted us a normal way of life. Like a virus, it can overflow into
schools und turn what should be u sufe spuce into u violent spuce.

The DBE hus provided u framework for a whole school approach — a
strategy udvocated for in the 2008 National School Violence Study
(NSVS), followinyg the recoghition that a school comprises severadl
inferdependent components, including ledurners, educators, principdals,

purents, school bodies und feums. @ As u school we ure purt und purcel

of our communities. Schools cannot work effectively in isolation — they
need to reuch out to their community structures for help, support and
networking.

Neither are you, the educdutor, un island. In order to dedul effectively
with violence dll roleplayers — comprising leurners, administrators,
munugement und educutors, us well us parents und community
members — mMust see themselves us un inteyral part of the sufety of dll.

As un educutor you ure aware that there are external factors (for
exumple, gunysterism) and internal factors (for example, school
leudership und munuygement) thut uffect the sufety of educutors in

u school environment. These factors have significant implications for
the ways in which schools ure orguhized und managed, und the ways
in which learners do or do hot see themselves us purt of u genuine
school community. In order to be in u position where you, the educutor,
ure duble to respond with the best course of uction if/when you
encounter u threutening or provocutive situdation, you need to be fully
aware of both your rights and your responsibilities.

oWLEy
S

The essence of the Africun philosophy of
ubuntu is the belief that human beings cannot
exist in isolution — we depend upoh euch
other. Archbishop Desmond Tutu expluined

the concept us “A person is u person through
other persons,” And stuted that “ubuntu ...

speuks of the very essence of being human...
[t is fo say,"My humanity is inextricubly bound

up in yours." We belony in u bundle of life”.
(9.P34 -35)

The 2012 Nutional School Violence Study
highlighted the extent to which family and
community factors intersect with the levels

of violence occurring at schools. The results
showed thut by the time youny people enter
seconhdary school many of them have dlready

been exposed to violence, either s victims or
withesses, in their homes or communities.

More than a tenth of the puarticipunts (in
the reseurch) had seen people in their
family intentionally hurting one unother
One in ten learners had themselves been
ussaulted ut home

Huilf of the sumple had withessed u
physical fight in their community (10-Pd

Overview
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How big is the problem internationally?

Violence in schools is u problem throughout the world. According to UNESCO ", un estimate by an international NGO,
Plun International, suggests that 246 million children und adolescents experience violence in and around school
every yedar.

Globudilly, slightly more than ohe in three students between 13 and 15 yeurs of uge hus suid they experience bullying,
und ubout onhe in three hus been involved in physical fights.

“... in different contexts around the world and regardless of significant differences
in education systems, violence has a negative impact on the well-being of the
educators affected as well as on the quality of their teaching.” 2

According to UNICEF’s #ENDviolence Youth Manifesto 2019, ™ of pupils worldwide aged 13-15:

. Hulf (aubout 150 million) report having experienced peer violence in und around school
. More than 1/3 have experienced bullying
. Around one ih three hus been involved in physical fights

Harassment of, and violence against educators is also hot limited to South Africu. Educutors across the world face issues
of sufety in their schools. The form that violence takes may be different in different countries, but importuntly, the impact
that it has on educdators is very similar.

Teuchers’ Sufety und Security in South Africun Schools: A Hundbook



USA

According to u U.S. Depurtment of Educution survey conducted in 2015-16:

e 10% of public school teachers reported being threatened with injury by a student during the previous year

o 6% of teuchers reported having been physicully auttacked

According to a 2017 survey of 3,403 teuchers:

¢ One in five teuchers were the victims of physical attacks; threuts of physicul violence; or verbdl ugyression/intimidation

e These teuchers did hot report that violence to school administrators

There wus increusing violence uguinst teachers until the country pussed u law clussifying any attack on u teucher us
agyravated assault. Students and parents found guilty of violence aguainst teachers will how be subject to 25% longer jail
sentences or 25% larger fines than if a similar offense had been committed against unybody else.

I I NIGERIA

Since 2009 the educution system in North Eust Nigeria has been devustated by militunt Islamic insurgency.
A reseurch study conducted by the Education Datd, Resedarch and Evaluation in Nigeria (EDOREN) showed how the
insurgency uffected teuchers:

° All but 15 of the 104 teuchers interviewed hud withessed violence. Many had lost close relutives und friends

. Schools have become much more difficult fo manage. Teachers reported issues of insubordination, while unruly
behaviour umony pupils hus increused

=
oamm SOUTH AFRICA

According to u survey conducted by the Human Sciences Reseurch Council, 20% of South Africa’s teachers believe that
schools ure violent pluces und suspect their students und colleugues ure urmed.

NIZ
IS « *

x .
Around 84% of Australiun principuls und deputy principuls had been subjected to "offensive behaviour'” by parents or
students, uccording to 2019’s Australian Principul Occuputiondl Hedlth Safety und Wellbeing Survey.

A 2018 study published by the Federation for Education and Training, one of Germany’s largest feachers’ unhiohs, found
that teachers ut half of schools had been verbdlly threatened or insulted and that teachers at around one-in-five
schools had beeh the victims of cyberbullying.

NN LA
UNITED KINGDOM

Z 11N

Research undertaken by United Kingdom tedachers’ union NASUWT, found that:

e ohe in four tfeuchers suy they experience physical violence from their pupils ut leust once a week. Mauny reported
being shoved while u “significant percentuye” suid they had been hit, punched or kicked

¢ Almost hine in 10 teuchers reported being verbdlly or physically abused by pupils in the pust year

86% suid they hud been sworn at

o 46% suid they had been verbdilly threatened
I

X ISRAEL

A 2017 nationwide survey reveuled thut 73% of feachers had experienced some form of
victimization from students.

Overview
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What is violence?

Another violent incident has

occurred at an educationa}l

facility in Gauteng. The S1'zwe
Secondary School, based in
Germinston, was the scene of
abject horror on Wednesday,
after a Grade 9 learner was
fatally wounded by a fellow
pupil at the school. We

understand that Grade 11
student is the main suspe.ct,
and the shocking altercation
took place a small distance
away from the school after
classes had finished for
the day.

Head, T, The South Afric

14]

an, 19 March 2020"

the boy who was allegedly byljeq by

a 15-year-old i
Y Pupil says her chjlq
Sensitive to light anq sound sinlce tvf\llzs

Incident occurred.

Lu i
vhengo, B TimesLIVE, 7 February 2029, 1151

Often whenh people think of violence in schools, they think only about the sort of violence described in the
newspuper exumples ubove. These incidents uppeur in the mediu precisely becuuse they dre so shocking.
However, there dre ongoiny ucts of violence in schools that may not be dus dramatic. Use the checklist below to
reflect on your own understanding of what constitutes school violence. You should be duble to deduce the unswers
to these uestions from the information that follows.

Indicate, in your opinion, whether these statements are true or false. TRUE FALSE

The definition of school violence is ucts of violence that only tuke place on school premises

Sending u huked photo of a clussmate to G learher WhatsApp group does hot fit the definition

of violence

A 19-yedr-old yrude 11 student refuses to unswer his teucher. He stures at her constantly but will
not say a word. It mukes her feel uncomfortable, but this is bud behaviour rather than violence

A teacher muking u disobedient learner kneel in the corner for the entire lesson caunnot be
defined us violence

A group of grude 11 boys muke kissing sounds when they see u grade 9 boy, who they think is
homosexudl. The teucher says this is stupid behaviour but it is not violence

Teuchers’ Sufety und Security in South Africun Schools: A Hundbook



Think aubout the checklist on the previous puge and reflect on your
experiences in und out of school. How would you define violence? Does it
have multiple meunings for you?

There are other forms of violence perpetrated aguinst learners and
educutors thut do hot muke the pupers, for example: psycholoyicul
bullying, demeaning and humiliating others, sexudl suggestions and/or
verbdl threats. In fact, thredts of violence are the most common violent
incident experienced by high school leurners. And ulthough threatening
violence may not cuuse physicul harm, it causes serious lony-term
psychologicul dumage that can lead to poor acudemic performance,
ubsenteeism, or long-term depression. This long-term psycholoyical
damage upplies us much to educutors as it does to learners.

These lutter forms of violence dre dlso highly likely to be repeuted.

In South Africu, school-bused violence takes on mMuny dimensions. Beiny
involved in school violence cun meun being u perpetrator or a victim, but
it cun dlso Medun being a withess to the violence, which in itself can be
psychologicully damuagyinyg. School violence encompusses:

. Ledarner on ledrner violence

. Educutor on learner violence

3 Ledrner on educutor violence

. Educutor oh educutor violence

3 Externual people on educutor und ledrner violence

Which of the above have you experienced? Can you think of the first fime
you withessed or were involved in u violent incident? What happened?
How did it muke you feel?

As you huve probubly experienced, school violence does hot only
take place in the confines of the school grounds. It may tuke place:

. On the way to or from school
. Qutside the school gute
. At external school events

The World Heulth Orgaunization 2002 report
oh violence und heulth defines violence us:
“The intentionul use of physicul force or
power, threatened or uctudl, (uguinst
oneself), another person, or ugadinst u group
or community, thut either results in or has a
high likelihood of resulting in injury, deuth,
psycholoyical harm, maldevelopment or
defrivation,” (16:P4
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Violence is when we use, or threuten to
use, power or physical force to harm or hurt.
We could be intending to hurt one person,
U group of people, or even ourselves.
Violence is intentional: that means that

it is done on purpose. Violence ulso does
psychological harm. It can cuuse fear,
especidlly the fear that the violence will

be repeuted. It humiliutes people und

dumages their confidence und self-worth.
a7,P12)

It is crucidal fo work fowards preventing school violence in dll its forms. There is intfernational research that shows
that *“when schools are transformed into places of sufety and learning, and into environments where youny people
feel protected, appreciated und nurtured, the results have consequences far beyond the immediate school

environment”, (10-P9)

Step 1. Understunding Violence
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A sufe school is a haven for ledarhers, and for all members of the school
body. But it tukes commitment and engugement from dll stakeholders
- leurners, munuyement, educutors, the community - to creute und
maintain such an environment.

Are there particular places within or outside the school grounds where you
feel hervous? Where? Why? Have you done unything about it? Cun you
think of practicul things that could be done aubout it?

What are the forms of violence?

As we have dlready estublished, violence can tuke place in mauny
forms. Muny uctions und behaviours cun leud 1o violence.
According to the NSSF, ® violehce includes:

Assault and fighting

Bullying

Cyberbullying

Corporal punishment

Xenophobia

Homophobia

Sexual and gender-based violence
Gang-related violence

Reseurch undertuken while developing the

National School Safety Framework (NSSF) @

found the following:

e The clussroom is the site where most
forms of violence take place

e Corpordl punishment, though bunned,
contihues to be experienced by one
half of secondary school learners

e Bullying is experienced by more than
ohe in 10 learners

e Most violence, of any form, is
perpetrated by leurners from the school,
rather than by others from outside the
school environment

e Sexudl violence, in particular, remains
common und is experienced ut the
hands of both fellow leurners and
educutors

e ledrners receive very mixed messuyes
when it comes to ucceptance of, und
approaches to violence, particularly
messages provided by educutors and
principals 9

A lot of these forms of violence depend on the culture of the school und what is and is hot tolerated.

According to South Africun reseaurch®@, high rates of violence in surrounding dareus und eusy uccess to wedponhns are
some of the Muin reusons for ussault aund fighting or the threat of assault in schools.

Physical violence can be any form of physical aggression with intention
to hurt, and it includes corporal punishment and physical bullying by adults

and other children."- P14

Corpordl punishment of uny kind is dlso assault und is illegal.

Bullying is unwunted, uggressive behaviour and huppens when someohe

hurts or frightens another person by using:

. Physical strength

. Emotionul force and influence over others

. Their position of power (e.y. u prefect, educutor or u tfeum captain)
but can dlso be their strenyth or their ubility to influence others

Bullies will usuadlly do this repeutedly and it usudlly huppens over a lony

time, which is why it is different from other aggressive behaviour und often
more difficult fo deul with.

Teuchers’ Sufety und Security in South Africun Schools: A Hundbook

Bullying includes actions such as making
threuts, spreuding rumours, uttacking
someone physicdlly or verbally, and
excluding someone from d group on
purpose. (11,P15)



Many bullies may bully emotiondilly, verbdlly or physically or a
combination of dll three.

The victim is either physicully wedker than the bully or has less influence
with other people. Bullies try to make u person feel smuill, ugly, powerless
or stupid und force u particular auction. For exumple, they may make
their victims give them something, do something for them or agree with
them. They may isolate the victim und force or influence others to do
the sume.

These duys school violence cun dlso tuke place online, through
messenyer groups like WhatsApp, Tumbilr or TikTok.

Cyberbullying und online violence includes:

. Sendiny rude, offensive or insulting messuyes

) Posting cruel und hurtful rumours

. Sending or posting personudl or embarrassing
secrets online

. Posting online threuts

. Hacking messauging accounts and sending
fake messuges

. Distributing nuked or sexudlly explicit imuges

without permission

It is important to address even a single episode of uggressive behaviour
umony students when there is u clear imbulunce of power, before the
behaviour becomes repetitive. Bullying includes actions such as making
threuts, spreuding rumours, attacking someone physically or verbdailly, and
excluding someone from d group oh purpose.

Corporal punishment is sfill used by many educdators in many schools.
This is illegal and is hot an appropriate and effective way to discipline.
It is a form of bullying und un unethicdal, violent practise.

Corpordl punishment is any punishment where physicul force is used with
the intention to cuuse puin or discomfort, however light. Examples
include:

o Hitting, with a hand or an object (for example, d ruler, whip,
stick, or belt)

. Kicking, grabbing or throwiny

o Scratching, pinching, biting, pulling hair or boxing ears

. Forcing children to stay in uncomfortuble positions

. Throwiny objects ut u leurner (for exumple, a duster)

° Burning (for exumple, with hot water or cigarettes)

. Denyinyg u child the right fo use the toilet, to drink, fo shelter

or eut their lunch @2-P17

Some signs of a bullying culture to look out
for at your school

School community gathers to watch
fights and bullying

Bullying usudlly continues until un
educutor stops it

Some children are bullied repeutedly
When one person starts bullying, others
joinin

People who bully ure popular or hold
leadership positions

Some educutors are bullies

Boys bully girls sexudlly with things they
say, movements or touching. This could
happen at school or on the way to
school

There are places in the school grounds
where ledrhers ure scured to yo

People or groups are treuted budly
because they are seen us different.
Some muay insult them and Muke them
feel ushumed, und others muy avoid
or ignore them

How to begin to address bullying

Support learners to feel strong and
proud of who they are without heediny
to feel superior to unyone else. This
meuns using uccurate and respectful
lunguuge to describe others

Enuble leurners to interact
emputheticully with one unother, und
to find comfort und joy in diversity
Foster learners’ ability to identify bius,
recoyhize injustice und be emputhetic
to the hurt discrimination causes

Give leurners the skills und ubility to
stand up for themselves and others
wheh confronted with bius and
prejudice @

Step 1. Understunding Violence
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Even thouygh it is illegal, mauny educators
continue to use corporal punishment
becuause they do not know enough about

. . L Do you or does uny educutor in your school still use corporal punishment in
ulternative ways of non-violent discipline.

uny form? (this cun include, for example, throwing something at a learner,

Educutors need fo be given dlfernutive making u learner do push ups, making o learner spend the day walking
wuays to discipline learners who are burefoot). Huve you lost your temper with u learner in the lust year
disrupting the learning process. This is or so? Whut happened? How wus the issue resolved? If it hud to happen
chullenge for school communities, und uguin would you be uble to dedl with it differently? How?

the DBE.

Muny reseurch studies, both in South Africa
und overseus, have shown that corpordl
punishment does hot help with long-term

disciplinary issues. In fact, conversely,
Disciplining learners can take the form of a neyotiation, where educdutors

corpordl punishment hus been linked to negyotiate with their learners around setting limits, consequences for their

disruptive behaviour und uggression in actions und rewurds for positive behaviour. This empowers children and gives

ledrners, us well us growing depression und them u sense of responsibility. Conseyuences for “breuking the rules” should be

declining ucudemic performance. clearly discussed with learners. All rules and limits must be in their best interests
and hever involve puain or harm. For example, you could give your ledarher a
noh-ubusive tusk to perform, related to what they did wrong. If they have to fix
or cleun something they dirtied or dumuayed, they will be less likely to repeut
that behaviour in future, @58

Xenophobia or ethnophobiu is u fedur of something that is foreign. Xenophobic uttitudes cun leud to rejecting,
excluding, bullying or uttucking people who donh’t come from the sume society or country. Xenophobia is rife in South
Africu, and this has impacted on South African schools where children from other countries or who spedk different
languuyes ure discriminated aguainst. It is up to you, the educdtor, to challenge stereotypes und to encourage leurners
to celebraute diversity rather than fear it.

As educutors, your primury committment is to tfeach everyone in your class, ho matter who they are. It is your responsibility
to enhsure that your own beliefs, uftitudes or behaviours dre not responsible for any prejudice-bused bullying. This includes
bullying becuause of sexudl preferences, gender, race, religion or hationdality.

Diversity is everything that makes people different from each other. This ‘\‘\“ )
includes race, ethnicity, gender, sexudl orientution, socio-economic stutus, sﬂ\ 5 o\‘\e
ability, age, religious belief, or politicul conviction. Q O“ ¢ o o
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In South Africu, educutors ure often seen to be
contributing to -~ homophobia. Many educdators ignore
homosexudl harassment, name-cailling or bullying. Gender
roles und yender stereotypes ure estublished for youny
people from a very youny uge. For muny youny people,
“guy” meuns "u mun who is hot u proper mun und
doesn’t do the things which redl men do” und “lesbiun”
meuns “u woman who is hot d proper womun und
doesh’t do the things which real women do”. Gender
roles dure cruciully important while growing up und, for
some youny people — purticularly for youhy men — ucting
in au homophobic Munner is G way in which they are uble
to reinforce their own masculinity and heterosexudlity to
those auround them.

Many educutors are reported us having negutive
uftitudes fowards homosexudl or trunssexuul leurners. But
it is your job, as g concerned educutor, fo work against
discrimination within the school community.

In these comments we see feur, judgement, dislike und
exclusion — the characteristics that open the way to
bullying. These comments come directly from adults in our
society, from purents, educutors, community and religious
leaders. They reflect views that result not only in bullying
and infimidation, but serious violence aguinst learners
who do nhot fit nedutly into u particular cateygory.

According to Burton, P and Leoschut, L: “The reldtionship between violent victimisution and later aggressive behaviour is well-
documented. Those who ure victimised ut u youny uyge dre ut greuter risk of themselves enguging in violent and anti-sociul
behuviour us they yet older. Similarly, those who dre bullied at school ure at gredter risk of themselves enguying in bullying
behuaviour. In u society that is dlready often perceived both domesticdlly und internutiondlly us being one of the most violent in
the world, this in itself justifies concerted action to breuk the cycle of violence that youny people ure exposed to - sturting with

the school environment,” (10-P4

Step 1. Understunding Violence
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Sexual violence and gender-based violence huppen muinly becuuse
womMmen und yirls ure hot treuted us equul to Men und boys in our society.
Gender-bused violence is dll those kinds of violence thaut result from

. . \ ) ) Sexuul harussment includes unwunted
gender ineyudlity und keep yender inequulity going. These cun rahge

sexudl jokes, sexudlly insulting pictures,

from disrespect und discrimination fo sexual harussment, sexuadl ubuse culling out sexual comments or insults
und rape. Mostly, it is men and boys who use violence, und most victims following people with unwaunted sexuai
dre women or yirls, @3-P19 invitations, spreading sexudl rumours und

unhinvited touchiny, like purposely brushing

Sexudl harassment is a form of bullying. Behaviour that involves unwanted Up agdinst someone.

sexuul comments, suggestions, advances, insults or threats to another

person is culled sexuul harassment or sexudl bullying. In schools where

there is lots of generdl bullying uamongst ledrners and where educdators bully ledrners, sexual harassment is also common.
When ledrners und educutors accept this as hormal, it cun eusily develop into more serious forms of yender-bused
violence, like sexudl abuse or rape.

All educutors ure bound to follow SACE’s Code of Professionul Ethics. Any form of sexuul misconduct is u breuch of
this Code, including u consensuadl sexudl relationship with a learner; sexudl ubuse; sexudl harassment; or any improper
physical contact. It is the job of SACE to ensure uny educuator guilty of uny of the above is hot employed by uny other
school. @

Gang-related violence stems from d formulized group or an informal sociul group und often involves ulcohol, druys,
und weupohs. People who involve themselves in ohe form of violence usudlly enguyge in other forms, ?5:P19

Look buck ut the true/fulse reflection exercise on puye 16. All the unswers are false, Did you mark some of the unswers us
“true”? Have uny of your responses chaunged? Have you had hew thoughts or ideus onh what constitutes violence in school?

Look ut Ahnexure A to evaluute und rate your level of confidence in preventing violent and bullying behaviour. If your
evuludtion shows that you heed more information and fraining on how to dedl with violence and bullying at school, then
be pro-active ubout getting the ussistance you heed. There are many schools thut do hot have policies in place, or do hot
commuhicute their policies regarding violence und bullying. You are hot ulone.

Teuchers’ Sufety und Security in South Africun Schools: A Hundbook



Understanding Roles and
Responsibilities

Now that you have u better understanding
of violence, Step 2 dedls with the
roleplayers us purt of a whole school
approuch to reducing the risk of

violence. We look ut what their roles and

responsibilities ure, aund we look ut whut

Understanding Roles and Responsibilities policies should be in place ut school level.
S\ECYy,

(®

Do you feel that that dil roleplayers play
an equdl role in uddressing the problem
of school-bused violence ut your school?
Where is the wedk link in the chain? Are
there ways o address those wedk links?

There is plenty of evidence to indicute that adopting u whole school approuch is the most effective way to reduce
violence und the risk of violence."® A whole school upprouch meuns creuting:

. A supportive, sufe und inclusive school culture

. School-bused progrummes that focus on emotional learning, diversity und acceptance

. Policies thut emphusize aund monitor ledrners’ progress und focus on removinyg ineyudlities

. Partherships with roleplayers within the greater community in order to grow the capuacity of the school to help

leurners und their families outside of the clussroom @9

The National School Sufety Framework (NSSF) is an dll-inclusive strategy that describes the different roleplayers and how
they inferact and work together using a whole school aupproach to prevent violence. The framework emphusizes the
importunce of the roles und responsibilities of euch stukeholder within the brouder system. 18

Who are the roleplayers and what are their responsibilities?

You, us un educutor, probubly have some experience of roleplayers not being effectively involved in helping

or supporting the school in reducing violence. This is often becduse they don’t understand what their roles and
responsibilities ure or they have not been yiven the chance to contribute. The figure below has been udupted from the
NSSF (8:P19 and outlines dll of the relevant roleplayers that should be involved, and outlines their key roles.

Step 2: Understunding Roles und Responsibilities
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) Principal .
and SMT

Other School implementation,
Structures, cupucity building,
i eg. PBST, DBST, etc. SUPPOTT &
K reporting

" School Staff eg.
/ admin staff, grounds
! staff, security etc.

L Commitment to
. uddressing violence,
“. identification of
“... problems

; Leudership, policies, ;

A whole school
approach to

School
Safety
Committee :
Surveys, sufety plan,
coordinution, 3
externdl
relationships

Parents

Consistent discipline, *
identificution of
problems, reporting, i
purent-teucher .
relutionships .

violence prevention

.~ Community

Actors, NGOs,
CBOs, FBOs etc.

i Referruls, counselling

% support, building

relationships

Student
Bodies, LRCs

i ldenfification of
i problems, sufety plan,
% educutorledrner .
" relationships

School
Governing Body
(SGB)

. . . Oversight, policies,
----------------- - discipline

It is often left to the principul und School Management Teum (SMT)
to ensure sufety in schools. While it is an essential function of any SMT,
its members cunnot do this dlone. There are muny roleplayers who
cun contribute to the safety and well-being of staff and ledarners

at the school. The lurger school community, the parents, the school
district office, the School Governing Body (SGB), the entire staff and
the leurhers dll huve valuable und essentidl roles to play.

One of the most importunt committees in u school is the School
Sufety Committee. The School Sufety Committee could consist of
SGB members as well us representatives of religious and/or sport
bodies, educutors, leurners (where dppropriate), maunugement,
locdl business, SAPS, locul government, parents, and community
organisations. The school should dlso appoint a Safety Officer from
amonyst its educutors.

24 Teuchers’ Sufety und Security in South Africun Schools: A Hundbook

Adapted from National School Safety Framework (19 Learners

Commitmentto 3
uddressing violence,
identification of

problem, .
reporting

Educators
Positive discipline,
identificution of
problems, purent-
teacher relationships,
. commitmentto .
* addressing bullying
.. &violence .-

The regulutions for sufety meusures ut public
schools as confained in Government Notice

22754 (No. 1040), the South African Schools
Act (SASA) and the Occupdational Health and
Safety Act (OHSA), prescribes there should

be one sufety representutive at every school.
The school-bused Safety Officer will fulfil this
mundate, (19




The tuble below summarises the minimum requirements of the leudership und mMunagement structures in reducing the risk
of violence in the school. The roles of other roleplayers - numely, ledrners, purents und other community organisations - are
discussed in the next section: “Does everyone know unhd understand their roles?”

EDUCATION DEPARTMENTS AND DISTRICTS

Support to school communities in their efforts to recluim aund reguin control of their situation. Their muin roles ure:

¢ Traumu debriefing and counselling

¢ Introduction of intervention programmes to identify root causes, und preventative meusures to contain any
situation

e Extension or uddition of uny hecessury security mechunisms

e Enlisting the ussistunce of luw enforcement ugencies @7

SCHOOL GOVERNING BODY

Oversight of school systems, processes ahd management. Its members are involved in the governance and hot the
manugement of the school. Their main roles are:

o Develop effective policies (see the list in the section below)

o Develop effective processes

e Constunt review and revision of policies

e Ensure thut the necessury funding is avdiluble for risk reduction meusures

¢ Involve the public and form partherships

e Communicute and seek input from other roleplayers

e Support the principal and SMT in the discipline processes

e Promote u positive und sufe environment for dll learners und stuff

e Estublish reporting mechunisms that are eusily accessible 1o dll leurners und stuff
e Carry out unnudal risk analysis of school

e Establish subcommittees e.g. School Safety Committee

oWLEy
e,

Governunce is ubout plunning u framework und ensuring it is put in place
Manaugement is ubout orgunising und doing the work, supporting und implementing the godl and values of the SGB

[t is not the role of the SGB to muke mMunageridl decisions or yet involved in day-to-duy implementation of strategy.

SCHOOL SAFETY COMMITTEE

This is u subcommittee of the SGB und combines representation from dll roleplayers. It can comprise educators,
ledrners, public und community orgunisations, senior munugement, or uny other relevant players. Members should
be trained appropriately to carry out their roles, e.g. First Aid. They dre the “eyes and ears” on the ground und
should play un uctive role in dll risks und preventions in the following ways:

e Conduct u sufety audit

e Establish a School Safety Plan (management plan) that links to all other policies

e Plun programmes linked to sufety

e Huve regulur meetings und evaluations, including revision of sufety plans

e Compile monthly sufety reports

e Provide feedbuck to the SGB, SMT und stuff

e Promote u climute of sufety und security within the school

e Report and investigute dll incidents und uccidents and tuke dll reusondble steps to rectify identified hazards
e Give udvice with regards to selection and implementation of sufety strategies

e Conduct un audit of service providers

Step 2: Understunding Roles und Responsibilities

25



26

SCHOOL LEADERSHIP (PRINCIPAL AND SCHOOL MANAGEMENT TEAM)

The principul and SMT are responsible for the Munagement of the school. This includes implementing systems,

guiding, inspiring und mentoring stuff. These responsibilities include:

o Effective implementution of policies und processes

e Effective communicution of policies, processes und uctions to stuff, learners, purents and brouder community

o Develop, support, and reflect on school-level sufety plans, policies und guidelines

e Address general safety matters, crisis management, Codes of Conduct for learners, and other relevant policies
or guidelines

o Empower und develop stuff, ledurners, purents und the brouder community through awareness fraining

o Develop sufety pluns und effectively und appropriately maunuge these

e Promote u positive und sufe environment for dll learners und stuff

e Implement reporting mechaunisms thut are eusily uccessible to dll leurners und stuff

e Ensure that uppropriate responses und uctions ure followed through

e Curry out effective disciplinary actions

e Develop uschool improvement plan that includes und addresses issues of concern duround violence und sufety
of stuff and leaners (with input from the SGB)

¢ Instill clussroom discipline und systems und processes

e Ensure u colluborutive and supportive working approuch from all staff members

e Exhibit appropriate leadership for learners and school personnel

e Ensure proper supervision of leurners und stuff

e Report dll criminal acts us provided for by the law

e Ensure that school personnel are trained in a variety of strategies for deuling with learners’ specific needs

¢ Monitor und evaluute the School Sufety Plun, us well us projects und/or prograummes implemented to prevent
crime und violence

e Cooperate with locdl luw enforcement und human services ugencies to promote sufe, caring aund
child-friendly schools

EDUCATORS AND SUPPORT STAFF

All school stuff members have the responsibility to assist in maintaining safe, secure und child friendly schools.

These responsibilities include the followiny:

¢ Assist in the development und implementation of the School Sufety Plan according to deleygyuted roles und
responsibilities

e Curry out dll job-related responsibilities that impact learner safety

e Serve us positive role models

e Demonstrate inteyrity and respect through attitudes aund personal conduct

e Provide supervision for dll learners under their care

e Report dll misdemeunours

e Muintdin a classroom environment that is safe, secure, and orderly

o Empower ledrners with hecessary skills to meet expected stundurds of behaviour

e Monitor und evaluate the sufety procedures us outlined in the School Safety Plan

e Participute in school sufety fraining

o Implement strategies to uddress the diverse heeds of dll leurners in relation to school sufety

¢ Provide und enforce appropriate disciplinary consequences for disruptive learners (Code of Conhduct)

o Cooperate with socidl services agencies and law enforcement (SAPS) or private security agencies to promote
sufe, caring and child-friendly schools that will meet the heeds of dil learners @728 und (18)

See Annexure B utf the buck of the handbook. This provides a checklist for you to reflect on who does what in your school.
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On reflection, you may find that ho one hus taken responsibility for the roles ubove. All of these actions dre essentidl in
reducing violence in schools. You will hotice that the responsibility of dll of these key uctions is spread across u variety
of roleplayers. An exumple of this is effective leudership. While it is the responsibility of the principal to ensure the SMT

is effective, it is dlso the responsibility of the SGB to ensure that the appropriate people are appointed and efficient in
their role us manager. Many of these uctions ure overseen by the principul and/or SGB but might be more effective if

they got input und ussistunce from other roleplayers. Promoting u positive and sufe environment for dll learners und staff

would dlso be more effective und eusier if the parents and community were brought oh board.

It is essentiul that everyone plays their purt in contributing to u sufer school.

Have a look at the scenario below and reflect on how things could have been different if the roleplayers had carried out their
tasks effectively.

A purent hus tuken a grievance to the SGB. He is very ungry because un incident huppened in Murch and it is now October.
The purent says Jumes, u ledarner in his son Bongani’s cluss, threw Bonguni’s cell phone into the toilet. Although the principal
suspended James for a month, the purent wants Jumes expelled. The purent says that James is a disgusting homosexual und
should hot be dllowed in the school with hormal children. Jumes says that Bongani und his friends have been bullying him ever
since they saw him holding hunds with another boy in town.

On that day in March, Bongunhi and his ganyg surrounded him in the toilet und threatened to do terrible things so he grabbed
the phone, threw it in the toilet und ran away. Their cluss teacher suid he had heurd them cdlling Jumes a *?@#+, but that it was
“hormal boys’ teusing”.

Once the suspehnsion wus over the cluss teucher usked the boys to leuve Jumes ulone but he cun see that the bullying is
continuing. The principul says that if Jumes yot himself a girlfriend the bullying might stop. The SGB looked to the principal for
a recommenddation. The principdal says there is No excuse for bredking property but un expulsion is oo tough. Jumes is yiven u
demerit instead.

What could have been done differently?

The SGB could have stuted that the school hus policies in place concerning violence, and policies concerhing discrimination
and prejudice, und referred to those policies. Action should have been tuken on the busis of those policies.

The SMT could huve usked the principul or the School Sufety Committee to investigute the incident more thoroughly und look
at the school’s internal policy on bullying, violence and discrimination. This should have led to more uppropriaute uction against
Bonguni and his guny, rather than Jumes. The SMT should huve informed the SGB of the incident.

The class teacher should not have ighored the initial signs of bullying. He should have nipped those in the bud us soon us he
becume aware of whut was going oh. He could have referred to his clussroom Code of Conduct, und had private discussions
with both boys. The educutor should dlso have had a discussion with the entire class ubout diversity, respect und human rights.
The situation should have been referred to the SMT und the School Safety Committee.

The parent community need more awdreness fraining on the problem of bullying, violence and discrimination in schools. This
particular parent should have been cdlled in to the principal’s office and had the situdtion laid out for him the moment the
incident in the toilets occurred. The principdl should have referred the parent to the school’s mulfiple codes of conduct und
policies on bullying, violence und discrimination.

Both learners, Bonguni and Jumes, should have hud the chance to meet with the school counsellor, or a senior educator, to tulk
through the situation and understand what occurred, why and what dlterndative responses could be to episodes of bullying.

Step 2: Understunding Roles und Responsibilities
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Rights and responsibilities of educators

As un educdator, you dre responsible for ensuring that your own classroom is safe and secure und conducive to ledrning.
Your upprouch to discipline und your uttitude towaurds your learners should be something you constantly reflected upon.
You should be familiar with policies and processes und be uble to identify problems edarly. It is dlso essential that you build
yood relutionships with the puarents of your learners and understand your ledarners’ individual circumstaunces.

While you, us un educuator, are supposed to provide learners with <‘S\_EC ’/0
knowledye und u sufe environment for social and psycholoyicul &
development, reseurch hus shown that many educuators feel that
their rights have been violated at times in both the classroom and
oh the school property.

)

(

What do you do in your clussroom to reduce the risk
of violence? How well do you know your learners’

personul circumstances? Cun you think of exumples
prOTeCTed, but the success of this depehds onh the contribution of of your leurners showinyg thut they felt comfortuble

u humber of roleplayers. Use these two checklists below to ussess by speuking to you when they have u problem?
whether you know what your rights and responsibilities are.

It is essential that dll educators are respected, und their rights are

Responsibilities of Educators
Look ut the table below und reflect on how well you carry out your responsibilities us un educator.
YES NO

Fairly, reasonably and conhsistently implement school discipline policies

Use u range of tfeuching strateyies und resources to enguye students in effective learning
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YES NO

Keep purents and guardiuns informed on student progress und leurning

@9

As well us upholdihyg und protecting the rights of leurners, educators
are dlso obliged by law to report uny abuse of u learher. It is a criminal
offense not to report such aubuse becuuse, as un educautor, you have
g “duty of care” or in Latin, in loco pdrentis. This is a legal duty which
gives the school und the teucher the responsibility and the right to

Section 110 (1) of the Children’s Act states that
any educutor who oh reasonable grounds

conhcludes that a child has been abused in

protect und muintuin order, in pluce of the purents. This meuns that the a munner causing physical injury, sexudally

children under your care must be protected from uny form of violence. ubused or deliberutely heylected, must report
that conclusion in the prescribed form to a

Rights of educators designuted child protection orgunisation, the

provinciul department of sociul development

Muany educutors’ rights rely on the parents and community and ) .
or u police official, ¢

the values instilled in the learners. Although there are a humber of
preventutive mechunisms that can be put in place at school to
minimise the violation of educutors rights, many rely on values und
moradls that are set in the family, home and community environment.
Often the luck of respect stems from individual, sociul und cultural
prejudices. Although there ure muny ways in which to chullenge
sociul und culturdl norms und promote eyudl relutionships, this is only
effective if the parents and community ure supportive.

0gGES]'/o 7 o 7 .

%) 7 Educators are umony those professional
groups that are at high risk of becoming
victims of violence. The school should provide
support to educators who become victims of
violence ut the workplace. Educutors often

How can educators’ rights be enforced or implemented? hesitute to report violence they experience

v Euch school could hominute un independent person und/or u to the school administration, us they fear that
sepurate unit to intervene und link up with the DBE to mediute disclosing violence could have hegutive
educutor concernhs. effects on their cureer or they feel shame

v SMTs could be reyuested to urrunge support resources for educutors. about hot being able to control u violent
For example, provide uccess to professiondls like social workers and situation. Schools should cohsider establishing
psycholoyists to dedl with educdators’ psycho-socidl problems. The eusily-uccessible support mechanisms for
same rights apply to learners. educutors.” @
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Reflect on the rights of educators and indicate who you feel is Parents
responsible for ensuring that these rights are respected. Educators and
P 9 9 P and staff SMT SGB  community Learners

Right to be respected in cluss

Right hot to be discriminuted agadinst bused on race, yender, nationdlity,
or other differences

Right to develop/study further

Educutors have the right to work in an environment in which they feel valued and respected, where they may actively
support leurners’ development und leurning und where they ure free from fear, threut and harm. This is entrenched in
the South African Bill of Rights and in the South African Constitution where it states that everyone has the right “to be free
from all.forms of violence und hot to be freuated or punished in u cruel,inhumane, or degrading way”, G
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Like unybody else, educutors have a right to dighity and the right to life.
Section 23 of the South African Constitution provides that, “Everyone haus
the right o fair labour practices”. Labour rights (auccording to the Labour
Relations Act (LRA) ©2 and the Employment of Educators Act (EEA)) ©3
include protection against unfair dismissals, teachers’ rights to form and

‘.OQ 0¢

)

Tips for educators on how to behave
legally and keep safe:

®  Never touch your leurners - especidlly
join a frade union, to puarticipute in the uctivities und progrummes of u not when angry
tfrade union; and to strike. % Never trunsport leurners in your car

®  Never be dlone with one learner in
Educutors must be vigilunt ubout their rights und schools should develop the room

% Never be un internet/sociul mediu

protocols for educutors’ sufety.

friend with learners

% Never usk u leurner out for u socidl
occusion

% Never use extreme physicul activity
us d form of punishment

®  Never use corpordl punishment ©

g
O

Read the scenario and reflect on which rights of the educator were violated. Is this something similar to what might happen at
your school?

Ms Veld is u younyg educutor with only one yeur’s experience in the clussroom. Ahduni is in Ms Veld’s grade 11 class und keeps
commenting on Ms Velu’s clothes und hair. She makes rude jokes und the other learnhers laugh. Ms Vela has tried to ighore these
comments, but they upset her. She hasn’t tried to talk to Andani but she hus spoken to the principal who suid she must instil
discipline in her cluss. She tells a senior teucher who suys thut Ms Velu must dress more modestly. The situdtion in class gets worse.
Some of the boys start to muke remarks ubout her uppeurance, und ubout her body.

Ms Vela sees un SGB member on the school yrounds und expluins what has been huppehning. The SGB member tells her to sk
for u disciplinary enquiry. Ms Velu does hot know how to do that, und the principal will not help. She cannot cope und starts to
take duys off, suying thut she feels sick. At the end of the yeur, the SGB looks ut her poor uttendunce record und uestions her
commitment. The principal suys that he does not think she is suited to teuching.

o The educator’s rights have been disregurded (her right to be respected in cluss; hot to be victimized; to teach in a conducive
situation and sufe environment; not to be discriminated against; to be mude aware of her rights; and the right to khnow what
action she cun take how that her rights huve been violuted)

¢ Ms Vela should huve beeh mude uware of her rights by the principal. She should have been udvised to put the issue of violence
and victimization in writing, and to request u formal meeting with the principal

¢ The principal has un obligation to ensure the educutor’s rights are upheld
¢ The issue should be referred to und acted upohn by the SMT and referred to the School Safety Committee

e Andani should have been inferviewed by a school counsellor or senior educator. She may be unhappy or have problems at
home und it is importunt to find out why she is behaving in this way

o The Code of Conduct should have beeh enforced. Charges of bullying aund sexudl harassment heed to be tuken very seriously

e The SMT should have looked into the best way to discipline the perpetrators and the best way to prevent d recurrence. The
SMT heeded to reflect on what policies and rules are in place to prevent this or fo dedl with situdations like this, and revise them
if they ure found to be luckinyg

e The situation and/or heed for changes to policies/codes/rules heeds to be presented to the SGB

Step 2: Understunding Roles und Responsibilities
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What policies should be in place?

It is essential to have policies in place in schools and this is the key POLICY DEVELOPMENT: Who is responsible
function of the SGB. While the principul supports and provides for what?

ussistance to the goverhing body, the responsibility does nhot fall on

him/her ulone to develop, review und udupt policy. It should be u [_] Developing policy - SGB, principal
collubordative effort und dll the necessary roleplayers should be and SMT

brought in for udvice und expertise. Once policies ure drawh up |:| Communicuting policy — SMT

and sighed off by the SGB, it is the responsibility of the SMT to |:| Implementing policy — SMT and staff

effectively implement and communicute the policies. The policies
should be effectively communhicated to dll stuff, parents and learners.
It is the responsibility of dll stuff members to audhere to the policies und
processes und implement them effectively.

[ ] Interpreting und using policy in clussroom
- educators

[ ] Monitoring policy — SMT
|:| Reviewiny policy - SGB

The SMT, fogyether with the SGB, should monitor the effectiveness und

uppropriuteness of the policies. While it is the responsibility of the SMT
und the SGB to put most of the structures, policies and procedures in place for the school, it is dlso essential that the
educutors do hot heglect the important role that they have to play. 89

School policies include codes of conhduct for both learher and stuff; discipline policy; and a sufety policy. Euch educutor
is responsible for discipline in their own clussroom within the framework of the school’s policies, rules und regulutions.
Educdators should develop their own ucceptuble behaviour model for their classroom.

Below is u summary of the policies that every school should have in place.

Discipline Policy

The school discipline policy outlines the levels of misconduct,the
appropriate disciplinary procedures, und possible conseyuences.

It mentions the disciplinary committee, how it is constituted und when
it is applied.

The school sufety policy should include the

School Safety PO“CY following or should be linked to appropriate

. . . . olicies: HIV/AIDS; nutrition; First Aid; disciplinar
The school sufety policy outlines sufety related issues, risk munuyement P / ) L L pinary
procedures; lutecoming; absenteeism and

strateyies und risk assessment processes. It dlso highlights procedures and fruancy; weapons and drugs; bullying; abuse
guidelines to ensure sufe working practices and environments. The policy and sexudl abuse; physical, emotional and
sometimes includes the sufety framework of the school. This policy heeds mentdal violence; confidentiality. ¢

to be reviewed und revised more often than most other policies.

Code of Conduct for Learners

The Code of Conduct spells out the rules regarding ledarner behaviour at the school and describes the disciplinary system
that is implemented when the rules ure fransgressed. The Code of Conhduct should be customised to the heeds of the school.
The Code of Conduct should hot contravene any nationdl or school policies. It should specifically include rules that promote
sufety (e.g. ho smoking, weuponh free zone etc.). Many schools split the Code of Conduct into one for leurners and one for stuff,

Code of Conduct for Staff

The Code of Conduct for stuff spells out the rules und reguldations regarding stuff duties, behaviour und roles und
responsibilities ut the school. It dlso describes the disciplinary system that is implemented when uny of these ure fransgressed.
These should be uttuched to euch stuff member’s confract und signed by the stuff member.

All policies should be conhsistent with the dim of the school, written clearly and in a way that is eusy to understand. They
dll heed to be formally adopted by the school and sighed off by the Chuir of the SGB. All policies should be clecrly
commuhicated, understood and implemented by dll of the roleplayers. A complete summary of dll the policies und
legislative frameworks for reducing violence in schools cun be found in Ahhexure C.
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Understanding the Risk of
Violence in your School

In Step 1 you gyot u better understanding

of what violence is and in Step 2 u cleurer

understunding of the role und responsibilities

of the rolepluyers. In order to reduce the risk of

violence, it is essentiul that you get a clear ideu

und understunding of whut the potentidl risk is at

your school. In this section, Step 3, we look ut two

key elements. The first is identifying what edach

e roleplayer cun do to reduce the risk of violence
and the second is establishing where the greutest

Understanding the Risk of

) X risk in the school environment lies.
Violence in your School

What can roleplayers do to reduce risk?

& 9,
Get everyone on board /

Accountubility includes commitment, participation,
transpurency und responsibility. In order to auchieve
this it is essentiul to get dll roleplayers on bourd. This

Eight steps to get everyone on board and accountable

1. Estdblish a shared vision

could include district office, purents, community 2. Discuss und communicute the vision with dll roleplayers
leaders and religious leaders, SMT and SGB members 3. Ensure thut everyone ugrees with und tukes ownership of the
and dll staff, All need to be actively involved und vision

uccountuble. It is ulso essentiul to estublish who is 4. Colluborute on u plun

accountable for what and to whom. 5. zi:olicies and processes in place to uchieve the vision and

6. Ensure thut euch individuul/group understunds und accepts
their role in the process

Roleplayers know and understand 7. Ensure effective teamwork und co-operation
their roles 8. Ensure regulur communicution
Principal

The principul should firstly ensure that he/she is leuding effectively und guiding everyone towdards a shared vision.

The principual is fundamentadl in establishing and implementing this shared vision. He/she should contribute to the
development of policies as part of the SGB and ensure that they dare implemented. It is essential that dll staff members
dare constuntly upduted, informed und communicuted with in an effective manner. Capacity building and stuff
development should be a priority and staff empowered with the knowledge and confidence to deul with discipline
issues that may arise in the school or classroom. Effective leadership contributes to u positive staff attitude and effective
teumwork und cooperation.
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School Management Team

The SMT should be u constunt support to the principdl
and the stuff, It should ussist in implementing the policies
und processes dlreudy in place. It is essential that
reporting mechanisms ure put in place thut are eusily
avdiluble und constuntly reflected on. It should dlso ussist
educutors to estublish positive and effective discipline in
their clussrooms und munuye the overdll discipline system
in the school. The SMT should encouruge und enuble
educutors to attend fraining in order to work on positive
discipline und clussroom munugement, @10

Educators

Positive discipline is a key factor in any claussroom. All

educutors should have training in positive discipline

und classroom munugement as purt of continuing

professionul development. Positive discipline involves

setting cledr expectdations of behaviour in the classroom
und pruising und encourayging students who meet those
expectutions. Misbehaviour is dedlt with using hon-
violent strategies that allow children to understand and
learn from their mistakes. It focusses on problem-solving
rather than rewards und puhishment. ¢ Here aure some
suggestions for educutors:

. Identify problems edrly on und use effective
dpprouches to diffuse uny issues. Do regyulur
audits of your clussroom to ussess where potentidl
violence muy tuke place

. Attempt to constuntly improve your classroom
management style - what could you chanhyge or
udapt to encouraye positive behaviour in your
classroom?

. Embark on continuous professionul development
to ensure thut you ure constauntly developing new
ideus und exposing yourself to the lutest frends
und success stories

. Incorporate human rights values und beliefs
into curriculum-bused uctivities and use these
us tulking points for reducing violence umonyst
ledrners

. Develop yood purent-educutor relutionships
und keep informed of whut is huppening in
the ledarners’ persondl lives and in their homes.
This knowledge und understanding will assist in
identification of problems edurly on

. Muake u visible effort to uddress bullying und
violence in the school yenerdlly us well us in your
C|Ussroom (38),(2) und (18)
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Is your school’s leadership effective? Does the leadership

give direction? Do they guide and inspire? Do they contribute

to u positive environment?

If your answer is hot “yes” to dll yuestions, then think ubout
reusohs why your school’s leudership is not effective. What
cuhn you und your colleagues do to improve the situation?

A discussion und u prouctive strategy might help address this
chdllenge.

S50,

%

Six steps: do your own risk assessment in your classroom

1.

|dentify the hotspots in your clussroom

2. ldentify uny putterns of occurrence e.y. times, situations,
certuin clusses, certuin leurners
Decide who might be uffected und how

4. Evdluute the risks and decide on precautions that could

be tuken in your clussroom
Put rules, processes und precautions in pluce

Record und review your findings, and upddate if necessary




Well-managed classrooms are also likely to increase educator safety through minimizing the opportunities for educators to
be victimized. Read the scenarios below and compare how the two educators handled the same situation very differently.

EDUCATOR A

The muths teucher is expluining a difficult concept but
Lububdlo und Fezekile are talking openly and loudly. It is clear
they dre hot discussing the subject. The teucher mukes eye
contact and they stop. A few minutes luter they begin aguin.
She aguin asks them to stop but this continues. Eventudlly the
teucher stops the lesson und says, " 1'm sick of your disruptions.
You ure goiny to umount to nothing in your lives. You dre u puir
of donkeys. Get out!” The cluss bursts out laughing. The boys
walk out, und Fezekile throws d rude finger sigh at the feacher
and bunys the door oh his way out. The cluss takes unother five
minutes o setftle down und the lesson continues.

EDUCATOR B

The muths teucher is expluining a difficult concept but
Lububulo und Fezekile ure talking openly and loudly. It is clear
they ure hot discussing the subject. The educutor mukes eye
contact and they stop. A few minutes luter they beyin aguin.
She usks them fo stop but this continues. She walks over to the
boys und stands hext to them ds she continues expluining the
concept. She does not look ut them or address them. When
she is finished expluining she sets the cluss some exercises und
culls the boys to her,one at u time. She yuietly draws their
attention to the clussroom Code of Conduct und explains the
conhseyuences they will face if this happens again. She requests
meetings with each boy ufter school where she gently usk
them if they are OK, if they have u personal problem, and why
they behuved the way they did.

Compare the two scenarios of how the two educators handled a minor situation in the classroom and think about the questions below:

Which educutor is more likely to experience u repeut of this situation?

EDUCATORS
A B

Which educutor seemed to be more in control of the situation?

Would the disciplinary style of educator B work for you and why do you suy so?

S\EC7
&2

7\
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When last did you do a professional development fraining
course? Have you thought of doing courses on uny of the
following?
e Strateyies to munage challenging behaviour
e Setting clussroom rules und behaviourdl expectations
e Building positive relationships between educutors
and children
e Rewurding uppropriate behaviour
e Developing children’s sociul, emotional und ucudemic skills

It is essential that educutors udopt u positive uttitude.
They should not let their own prejudices interfere with

the way in which they build trust and cooperdtion in the

clussroom.

Training ubout discipline could dlso include awareness

of how traumutic experiences and heglectful or ubusive
home lives cun uffect children’s behaviour and learning.

Traumu-informed upprouches recoynize this link and
the important role that educuators have in building sufe,
trusting reldationships with children outside of the home.
These upprouches support troubled children in dedling
with brouder socidl issues rather than pendlize them for
bud behauviour,und could help to improve their mental
heulth und longerterm behaviour. ¢
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Other School Staff
There are many honh-educdator staff members who dlso
play a vitdl role in the shared vision of the school. Where

possible they should be consulted, us they may Core Community Actions

experience thinys from a different point of view. If they e Tuke purf in multi-sectorul coordinuting bodies such us
feel included, they ure more likely to demonstrate u community violence prevention committees
commitment to uddressing violence in the school. They

dlso play un essentidl role in identifying problems that

Involve community members in school-bused coordinuting
committees und in developiny school policies und codes
of conduct

may result in unwanted violence, #8:@ and (18 Outsource serious incidents, drug-reluted issues und
tfrauma and psycholoygicul counselling to speciulist

School Governing Body orgunisutions

Involve SAPS und community security orgunisations in

The SGB plays an oversight role in forming < shared vision
policy decisions und implementation @P11

for the school und deciding on and setting policy. It may
be reyuired to yet involved in serious discipline issues or
cuses of gross misconduct. The SGB should review its policies every three yeurs und ehsure that the relevant
circumstances of the school und its environment ure ulways considered. Its muin role is yovernance und hot
management, and they should be supportive of the principal. The SGB dlso plays a vitdl role (together with the principal)
in establishing community initiatives to reduce the risk of violence and to build relationships with parents aund other
community orgunisutions. ¢0

Community

As we have dlready mentioned, the school is hot an island and is part of a wider community. It is essential to get
NGOs, CBOs und other community support systems involved in reducing the risk of violence. Community orgunisations
are especidlly useful for referrals and counselling supfport, where the school may not have the human resources and
structures needed to fulfil these roles. Building relutionships with community orgunisutions is vital, 18

Parents \\Q\N LEO@
Parents should be encouraged to provide consistent N
positive discipline in the home environment. The school
should encourage purents to establish values and morals
that encourage positive actions, respect and positive .

Ideas to involve parents
utitudes. Purents should remain in constunt e Keep purents involved und informed about violence
communicution with the school und educutors, und prevention activities und school policies on violent
report uny incidents or behaviours that may lead to behaviour
or result in violence. Purents should identify problems Invite parents to sit on prevention coordinating committees,
and seek support if they feel that they are not uble to ©.9.School Sufety Committee
hundle them on their own. It is essential that parents Encourdge parents fo dftend fruining prodrummes, €.y,

] . recoynising violence, druy prevention und ubuse
support the school und shure the sume vision for Encourage parents to take an interest in their child’s work,

violence prevention. This involves prouctive input und behaviour und discipline at home und school

support from the SGB, the SMT, and their members. Assist parents in building relationships with the school and
educutors, und to communicute openly

Learners Assist parents fo become familiar with, and supportive of

the implementation of school rules, Code of Conduct und

It is essential that the school’s vision, policies und pluns are o

. . disciplinary processes
communicated effectively to the ledarners und that they Encourage parents to report any potential or actucl
commit to addressing issues of violence in the school. incidents of violence
They need to be dble to report uny incidents in a Encouruge purents to offer services, e.y. security @ «nd (18
confidential manner und feel secure thut these will be
followed up on. Leurhers should know und understaund
their rights, but equdlly respect the rights of educutors.
They should be provided with opportunities to development values und morals und respect the discipline processes of
the school. In high schools, where leurners form purt of the SGB, their opinions und inputs should be valued. It is often an
advantage to involve learhers in committees such as the School Sufety Committee.(1®
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Additional School Structures and Committees
There are many structures which o school can put in
place to support the reduction of violence. A School
Safety Committee is an excellent mechanism to carry out
surveys, und identify hotspots und risk factors. Using input
from muny different people und structures, combined
with findings from its own reseurch, the committee cun
put a safety plan in place und then ensure that this is
implemented effectively. This takes some of the pressure
off the principul aund SMT. The committee can dlso ussist in
building externdl relationships with, for example, security
compunies, SAPS etc. @
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Huve you thought of including discussions in your classroom
about what violence is and the prevention of dll forms of
violence, including harassment and bullying? This will give
leurners un opportunity to learn und exchanyge views, opinions
and feurs. You muy dlso learn u lot from the discussions!

Understand your school environment

The spotlight has turned to bullying at
schools where Basic Education Minister
Angie Motshekga revealed there were

1 345 violent hotspots in the country.
“School violence most often occurs

on school premises, but it also takes
place on the way to and from school.

Bullying is also increasingly taking
place online and with the use of mobile
devices,” the minister said during a
safety and security in schools briefing
in Parliament on Tuesday. Granville
Whittle, deputy director-general of

the department, said ...learner safety

needed to be considered when planning
school infrastructure like fences, metal
detectors, burglar proofing, alarms, and
bullet proofing.
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An essentiul purt of reducing risk is to unulyze your own school situation. It is importunt that you constuntly look ut your
school’s weuknesses und identify the hotspots in your school environment. Have d look ut anhexure D ut the end of

this hundbook, und reflect on how much euch factor within the list contributes to the issues of discipline und violence
in your school. It is ulso essentiul to keep records of violent situations und mMup where they huppened und when they
happened. This muy give you some ideu of frends und why these dre happening.
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Findings indicuted that school toilets are sites of increused risk for sexudl violence, uccounting for the locution of more than

12.5% of sexuul ussaults in schools. Female learners, in particular, reported cuses where muale leurners had sexudlly violuted
them, in the school toilets. ¢

Map your school

Of course the geoygruphy und layout of euch school is different. Some schools have many buildings, spread far apart,
Other schools may have secured the safety of their toilets. In order to tuke action aguinst school violehce it is important
to understaund your school’s “hotspots”. Keep in mind, when we speuk of sites of school violence, we are talking about dll
forms of violence, including bullying, harassment, sexudl harassment, threats of violence und physicul violence.

Step 3: Understunding the Risk of Violence in your School
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A useful exercise is to mup your environment. As we have suid before, u whole school upprouch hus u better chance
of success, so involve other educutors, and of course, ledarners. Also, mup hotspots outside the actual school grounds, for

exumple, the route muny leurners may tuke to school, or where strungers loiter outside the school gyutes

An exumple of u school muppiny exercise:
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The illustration is un exumple of u school mMuppiny exercise. The questions
below provide u yuideline for what needs to be asked in order to identify
Educutors reported feeling most unsufe in
the following areus:

This muppinyg exercise cun dlso be done by yroups of ledrners. This may Clussrooms (29.9%)
' Toilets (20.8%)

forovide insight for problem areus you muy hot be uawdare of and assist in
ygetting the ledrners involved und yguthering important information. Other open ureus (15.6%)

Outside of the school gate (10.4%)
Near the learners’ toilets (7.8%)

Playgrounds (6.5%)
Woulking between clussrooms (3.9%)1°

hotspots.

Now it is your turn to draw your owh hotspot map.

Which area do you feel the learners feel least safe?
Which areas do you feel are the safest?

Where do most of the violent incidents occur?
Which areas would you address first?

What could you do to make this area safer?

o kD=
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When you draw your hotspot map, make sure you
include dll the areus surrounding your school. Include
classrooms, learner and educutor toilets, car park, play
arey, the library, the tuck shop, the fencing, the perimeter
areu und the areus outside the yute,

Another sugygestion is to take a feam comprising
educutors, learners and mMaunagement on a walkabout.
Keep a critical eye on the buildings, the school grounds,
the veygetution, the security, the exterior of the school
and together make a hote of risky feutures. Each school
will have its own unigue list, ©9-P280-292)

According to research the mdjority of violence at schools
in South Africu takes pluce in the clussroom. This occurs
when educutors ure unuble to control their clussroom,

or when the classroom is left unsupervised.'? This is
followed by sports grounds und playing areus. The areu
most fedred by leurners is the school toilets. Added to
this, many ledrhers face generdl violence on their way to
and from school, especidlly if they ure obliged to wulk.
Leurners dlso face the risk of sexudl violence.

S %

%

1. Druw u detdiled map of your school

How to draw your own map

2. Have leurners and educutors give feedback on the map
und add places or areus that they identify

Now muke multiple copies of the mup

Give the copies of the mujps to yroups of leurners,
educutors und other school stuff

5. Ask them to mark dll of the pluces thut they feel unsufe
inred

6. Ask them to mark dll of the pluces that they feel sufe in
green

7. Collect the mups und collute dll of the informution on one
maup. Indicute the number of fimes the puarticular pluce
wus identified by different people

8. Discuss the pluces where different types of violence
huppen. Identify the form of violence, for example:
corpordl punishment, bullying, sexudl harassment, verbul
threuts. Identify the times of the duy the violence is most
likely to occur

Your mup should hot be the only reference; there ure many other ways to gather information. Have discussions with

the learhers and educutors about the types of violence that happen in the hotspots and when they generdily occur. It
might be useful to draw up d tuble to write down your findings. We have included un example of a table below. Mark
the area onh your map and theh use this to complete the table. Try to get us much detdil as possible.

WHERE? WHAT FORM OF WHAT AGAINST BY
’ VIOLENCE? TIMES? WHOM? WHOM?
Classroom Smacking with ruler All morhing e o Mrs Chen
Peter and Frank
Girls toilet Sexudl threuts All day All femuale ledrners A group of Matric boys

Outside the school
on the street

Wolf whistling, ugly
comments

On the way home

The youhy female
educutors

Groups of schoolboys
in uniform

Every educutor should do their ownh mupping exercise und audit of their clussroom. Part of the audit is to reflect on what

may be contributing to violence in the classroom. Your own behaviour aund relationship with the learners in your class,

should dlso be considered.

Step 3: Understunding the Risk of Violence in your School
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Read the scenario and reflect on the questions that follow in relation to your school:

Ledarners enter the school gute in the morning without drugs. During and dfter bredk, they are found using druygs which they
bouyght from vendors standiny outside the school’s fences. When these leurners return to cluss ufter breuk, educutors cun see
something is wrong becuuse their eyes ure red und their behaviour is ubnormal.

e This is u situation where the school could cuall on the community for help. Is there a local counsellor, a chief, or a priest who
has the respect of the community? Could he be usked 1o help put something in place to prevent the vendor coming hear
the school? Could community members putrol the fences during break?

e Could the Representative Council of Learners (RCL) be brought in to monitor the buying und use of drugs?

e Do uny policies or Code of Conduct heed to change or be udapted? Are there disciplinary procedures in place that
address druy possession or use in the school?

e In this situation, what are the roles of the SMT und the School Safety Committee?
o Do the educators have cluss rules that clearly dedl with learners under the influence of drugs or alcohol?

o Does the school have a relutionship with the SAPS? Could the SAPS be usked to make presentutions or to warh learhers
caught using drugs or ulcohol?

o Are there other NGOs or CBOs that can ussist in educating and advising?

\EC7,
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The school is supposed to be u sufe environment, where ledrners @

dare nurtured, where they cun leurn und flourish and ultimately
become uctive citizens. This is the fundumental role of educators,
but while trying to creute u conducive leurning environment,
educutors often find themselves in uncomfortable or dangerous
situations, both inside und outside the clussroom. @

In your school und your clussroom, which of these
factors contribute to crime and violence?

[] Individudl fuctors (e.g. low self-esteem,
impulsiveness, stress, lack of skills)

|:| Relationship factors (parenting, family violence,

Now thaut you have drawn your owh map und colluted the poverty, home circumstances)

information, usk yourself the following yuestions. [] Schoolreluted factors (uge in grade,

o As un educutor in your school, where do you feel ubsenteeism, school size)
at the most risk of violence? (whether it be physical, |:| Friendship factors (socidl isolation, participation
psycholoyicul, threuts or harassment) in yroup uctivities, influences)

. Where in the school do your leurners feel unsufe? |:| Social fuctors (exposure to mediu and

. Have you taken uny action regarding the aunswers ubove? inuppropriate uctions, unemployment levels,
If so, whut? If not, why? access to illegul substances)

Think about which factors are most serious und

There aure muny other forms of information that you could draw o o )
sighificant. Why is this? What can you do about it?

oh. Surveys und records are unh essential part of putting a plun

in action to reduce the risk of violence ih your school. Once
you have dll of this information, it is advisable to collate it. In this
way, you have a summary from which you can develop plans,
processes aund adjust policies.
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Audit of Violent Actions
Use information from your school mupping exercise und other records to compile this

Time of Day

(during breuks,
before school,
ufter school, Area of School
during cluss) (refer to hotspots on mup)

Verbul agyression from educutors towards ledurners
(includiny sexudl harassment)

Verbul aggression from leurners towards leurners
(ihcluding sexuul harussment)

Verbul agyression from ledrhers towards educutors
(includiny sexudl harassment)

Bullying und infimidation from leurners towards educutors

Step 3: Understunding the Risk of Violence in your School
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Taking Preventative Action in
Potentially Violent Situations

In Step 1 und 2, you yot u cleurer understunding
of whuat violence is and who has what roles

and responsibilities. Step 3 fook you through the
process of whut the various roleplayers should

or could be doing und how fo evaluate the risk
in your own school. This section, Step 4, deuls
with what to do when you are faced with a
potentidlly violent situation and how to dedl with
it. It includes four key stayes.

} UNDERSTAND the situation

} DIFFUSE the situation

Taking Preventative Action in
Potentially Violent Situations

} DEAL with the situation

} REFLECT on the situation

Using a whole school approach, you have how identified problem dreus. The hext step is fo draw up < plan to tuckle
hotspots und ask yourself the following: What heeds chunging? How cun it be done? Who is responhsible?

When a situation arises, it is essential to act immediately und in the most appropriate way. Sometimes it is not
immediutely clear us to what hus transpired, who is involved und whut the potential dangers are. ® Follow this four-
step process to ussist you when a potentidilly violent situation occurs. This process cun be used for minor classroom
infringements us well us more violent school situations.

SER,

Learners start fighting at the back of the clussroom. One ledrnher picks up < puir of scissors and stabs his classmate. The educator
runs to the principul’s office und usks him to cull the police.

Read the scenario and reflect on the questions that follow:

o Could this huve been you? Would you have picked up tfension or problems between the learhers before the situation reached
this point?

o Isit likely that one/both of the learners had been showing sighs of escalating violence?

¢ Would you know if the ledrners have d history of conflict?

e |s there a Code of Conduct for your classroom? How would your Code of Conduct have addressed this situation?

¢ Would you have leff the classroom fo go to the principdal’s office or stayed and sent u learner to call the principal? Why?

o Would it huve been helpful for the educutor to make the rest of the leurners yuietly leuve the clussroom and go to the breuk
areu?

e Does your claussroom policy address the use of cell phones during lessons? Having fights like this appearing later on social
mediu cun ohly esculute the problem

Teuchers’ Sufety und Security in South Africun Schools: A Hundbook



} UNDERSTAND the situation

Education MEC blames overaged

Before you act in a situation, it is important to know whuat you ure deuling M for violence in schools.

with. Each situation is unique and there are different circumstances that lead

to it us well us different personalities and atftitudes involved. Sometimes it is he North West MEC for education,
wise to tuke u breuth und spend u minute trying to understund the situation. Mmaphefo Matsemela, sa.id overage
Start by usking yourself: What is actually happening? Observe the environment |earners perpetuate bullying and
und people involved to make sense of what is uctudlly happening. You may gangsterism in schools. o
not have time ut this point fo usk withesses or bystunders, but be uware of who L S
they ure so that you cun cull on them for information later. It is thenimportant

to identify the people involved. This may determine how you dedl with the

situation. Ask yourself: Who is involved? Understanding who is involved may provide some clarity on how bad the
situation is or could become. For exumple, is one of those involved known to huve a temper? Is one of

them a bully? Is one of them quiet und offen victimized? Huve those involved had issues in the past?

2019,

} DIFFUSE the situation

Now thut you have d better ideu of whut you are deuling with, your immediate response should be to prevent the
situation from yetting worse., @
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Could this situation escalate?

Is there anyone in immediate danger?
Who should be removed from the situation?
Who should be contained?

Is there anything | can do to immediately stop the situation?

Khowing the ledrners in your classroom
— their persondilities, their home lives,

their chudllenyges - ulways helps when
ussessing a potentidlly violent situation. It
is important to build relutionships with
become involved or hurt. There may dlso be something you could do yuickly your learners. @

und effectively to terminute the situation or prevent it from esculating.

You ulso heed to protect the people involved or who could potentidlly

SER,

®
Y

Read and reflect on the scenario below:

A leurner throws aun exercise book ut his educutor, Mr Mogorosi, when his back is turned. The other pupils beyin to luugh and so
Mr Mogorosi walks out of the cluss. He believes this is better than losing his temper with the ledarners.

In order to diffuse the situdtion, it is sometimes better to walk away. This prevents the situation from esculating. Often learners ure
lookinhy for u reuction. This doesn’t, however, meun that the leurner shouldn’t be admonished und disciplined dfter the incident.
The situation still needs to be deult with s the educator must remain in control. Perhaps un idedu might be to cull the leurner
buack ufter cluss, go through the Code of Conduct, and thenh impose the uppropriate disciplinary sunction. Perhups speuking
to the cluss ubout the disruption that was caused und the effect it will have onh teuching time might be an ideu. A discussion
ubout respect und self-control might dlso be u yood ideu, What would you do?

} DEAL with the situation

Once you have done everything you cun to diffuse the situation, you will be uble to dedl with what has franspired. You
will heed to take certuin actions. It is important to first assess: Can you deal with this on your own? If you cannot, make
sure you cull the appropriute person to ussist. Is anyone hurt? Your first priority is fo cdll for medical ussistunce should that
be needed. Is there u school sufety officer or a School Security Committee member you can call for?

Step 4: Tuking Preventutive Action in Potentidlly Violent Situations
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Your school will hopefully have policies, processes und guidelines to dedl /
with potentidlly violent and violent situations. You should be familiar with

these und be uble to follow these processes. Ascertuin: Which policy or
process should | follow in this case? An important part of dedling with any When fo support? When fo reprimand?
situation is gathering evidence. This muy be from people who withessed it e If u person CAN'T DO something, they
or from your owh observations. These dll heed to be documented directly need support und encouragement (this

ufter the incident. What evidence is there? and What was witnessed? is u skills problem)

e If aperson WON'T DO somethinyg, they
need discipline (this is an attitude
problem) @

Discipline versus support

You heed to determine whether this is u disciplinury issue or u support
issue. Often people don’t heed to be disciplined but rather supported.
It is essentiul to ask yourself: Who needs disciplining and who needs

support? In some cuse you may find that there is a heed for both. If there
is u discipline issue, then usk yourself: How serious is the offence? And:
What process needs to be followed?

oWLEy
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Once you huve completed the discipline process or handed it over to Sometimes punishments may be seen
the person who should best deul with it, usk yourself: Have | recorded the to be implemented hustily und without
event and passed on the information to the necessary roleplayers? Use thinking. Positive discipline, on the

the guidelines provided to ensure that you dre informed of the different other hund, tukes some forethought,
discipline levels. ® considerution uand reflection. Educution
tukes time. @9

SR,

Senkosi was u hard worker and ulways performed well at school. However lately he had become very guiet and withdrawn. His
marks had dropped und he was frequently dbsent. When he failed his exams his mother went to the school to usk his cluss teucher
why Senkosi had suddenly failed. *He doesh’t work hard enough,” the cluss teducher said. “You don’t teach him properly,” the
pdrent said. The principal got involved and stopped the dargument, but Senkosi’s mother remuined unhdppy aund her yuestions
uhunhswered.

Read and reflect on this scenario:

It sounds as if there is something wronhy in Senkosi’s life. Early on, when he suddenly becume withdrawn, his cluss teacher should
have been observing him and thinking: Does he have friends? Is he being bullied? Is something terrible huppening at home? If he
is unhuppy Might he eventudlly uct out and become violent? His educutor should have mude un effort to meet with him, show
symputhy and concern and fry to get to the root of the problem. If he didn’t want to spedk to her she could have sugyested he
speuk to u school counsellor und she could have offered to set up u meeting with u counsellor or sociul worker. If this did not work,
the next step Might have been to sk Senkosi’'s mother to come to the school to discuss the problems fucing her son.

The scenario ubove went too far. It is the educator’s responsibility to ehsure his/her learners have the right mind-set to enuble them
to learn, and to counsel aund comfort them when necessary. The goul is always to prevent a situation from getting out of hand und
turning ugly.

S\EC2,
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What type of disciplinarian are you?

@

Punisher? Withdrawer? Constructer?
e Uses direct or indirect violence o Non-violent o Emphusizes explanation, reasoning
o The punishments tend to be physicdl e Tends to withdraw privileges or and problem-solving
or psycholoygicdl in nature purticipution or curtdils movement e Emphusizes leurning und
of child comprehension
e |nvolves coercion e Positive discipline is carried out from
o Little or no emphusis on the leurner the perspective of feaching, not
leurning from the experience, except punishing, the child

to uvoid the pendilty in future

Teuchers’ Sufety und Security in South Africun Schools: A Hundbook




Disciplinary problems meun when learners act out in a variety of ways which impucts on those around them and

their ability to learn. Disrespect, defiunce, bullying, and aggression are the most common disciplinary problems.

A dysfunctional home life can impuact leurner behaviour. #” Munhuging disciplinary issues may be one of the most
chdllenying uspects of teachiny. Mistukes made when it comes to discipline include befriending your learhers and then
cominyg dowh too harshly when they overstep the murky bounduaries.

As a proygressive educutor it would be beneficiul to use un appropriate restorutive discipline method rather than a

founitive meusure (punishment).

"Discipline” und “punishment” are very different. While discipline meuns teachinyg leurners the necessary self-control to
obey rules und codes of conduct, punishment meuns muking u learner suffer for breuking the rules. Punishment may
stop the behaviour in the moment, but it teuches leurners nothing about understanding their behaviour und correcting

it in future. @2

Discipline

Punishment

PURPOSE Presents u choice Demunds compliance
INVOLVES Making d learner learn from their mistakes Mdaking d ledrner pay for his/her mistukes
To teuch leurners to obey rules or chuhge ] . )
USE N To fix the behaviour of the learner
CALLS FOR Ledrning ucceptable behaviour Fedring u conseyuence

TEACHING METHOD

Positive

Negutive

What does the learner

gt I wi - 2
KEY CONCERN heed fo do? What is wrong with the learner?
It causes the learner to incorporate rules It causes the learner to cull for external
LONG TERM EFFECT and hold themselves control,so us to behave in the right man-
responsible for their behaviour ner
SELF ESTEEM Increused Lowered
PARENT-LEARNER RELATIONSHIP Strengthened Dumuged

(@2)

Seek ussistance and advice from others to constantly improve on your discipline processes and classroom practices.
Many serious incidents can be avoided by addressing the number of smailler events and issues that occur leading up to

the larger, disruptive event.

Some of the success fuctors in handling discipline include:

. Timely intervention

. Follow-up support

. Loyicul conseyuence

. Non-puhitive atmosphere
. Fdirness

. Cooperation

. Firmness

Step 4: Tuking Preventutive Action in Potentidlly Violent Situations
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The essence of discipline is finding effective dlternatives for punishment o help ledrners learn self-discipline. Some
educutionists believe that ineffective punishment may frustrate learners und muke them uneducuble. It may be more
helpful to perceive punishment us u lust resort ufter the More positive Meusures huve fuiled to yet through.

Now that you have been guided through the success fuctors in the munaugement methods und strategies, you may feel
motivated (perhups together with some colleugues) to develop ulternutive perspectives und struteyies to deul with
some common problem behaviour in schools.

When u discipline meusure is udopted, it should hot merely be us u form of punishment but us un educutive process. It
should have the following characteristics:

. Focuses on rules und not the power of the educutor
. Proves to leurners thut they ure beiny cured for
. Is fair, reusonuble und flexible, tuking every situation intfo account, rather than being erratic or irrational
. Is auccompunied by desirable dlternatives
. Is followed with guidance activities \SG’GEST/O
) 4

It is important to record misconduct, threats, injury and actual incidents

Very serious violations of the school Code of Conduct, school
rules or civil law. These incidents may heed to be reported to
the police, social welfare and the district supfport teams. For

example, possession of, or frading illegal drugs, intentionally using

d dungerous weupon, sexudl harassment, abuse, assault and

robbery. Frequent repetition of Level 4 infringements.

Level 5 Criminal misconduct

Very serious violations of school For example, threatening with a dungerous object, und

Level 4 intentionally causing physical injury. Frequent repetition of Level 2
Code of Conduct or rules ahd 3 Infingements.
For exumple, minor injury to unother person, possession or use of
Level 3 Serious violdtions of school Code | dlcohol, severely disruptive behaviour, possession of a dangerous
of Conduct or rules wedapon, theft or vandalism.
Frequent repetition of Level 2 infrihgements.
For example, possession or use of cigurettes or tobucco, fruancy
Level 2 Minor violations of school of severdl clusses, chedting during examinations, or verbdilly
Code of Conduct or rules threutening the sufety of unother person. Frequent repetition of
Level 1 infringements.
Minor violations of yenerd For exumple, fuiling to uttend class on time, leaviny class without
Level 1 < fermission, cheduting in class test, fuiling to complete homework, or

elerseenm elEslne dishonesty with mihor conseyuences.

(43 P53)
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Who can suspend a learner? Who can expel a learner?

The SGB muy, oh reusonuble grounds und us u precautionary According to the South African School’s Act (No 84 of 1996),
Mmeusure, suspend a learner who is suspected of serious d learner at a public school mMay only be expelled by the
misconduct from uttending school, but may only enforce such Head of the Provincial Education Department; aund if found

suspension ufter the leurner hus been granted u reusonuble guilty of serious misconduct ufter disciplinary proceedings

opportunity fo make representations fo it in relation to such confemplated ih section 8 were conducted. A learher or the

suspension. @ purent of u learner who has been expelled from d public
school muay uppedl uguinst the decision of the Heud of
Department to the Member of the Provincial Executive Council
within 14 days of receiving the hotice of expulsion.

Teuchers’ Sufety und Security in South Africun Schools: A Hundbook




} REFLECT on the situation @

Once you have dedlt with an issue, it is always important to reflect on

it und find ways that you could have handled things differently. “9 Ask How often do you sto und think about

yourself: What could | have done better? It is ulways difficult to reflect how you could have handled something
becuuse these situations ure often emotional und dll you want to do better? Tuke u few minutes to think back
is put them behind you. Anadlyze how you reucted und whut you did in ubout u discipline issue you fuced thut

order to leurn from the incident. It cun dlso be helpful to unalyze the you could have handled more effectively.

incident with a supportive colleague who may be less emotional.

SER),

Bontle did hot do her homework for the third day in a row, und refused to unswer the educutor when she was usked for a
reuson why. Her educator puhished her by detdining her at school for two hours. During that time she had to cleun the school
foilets. She went buck home, und told her futher who wus furious. Her father confronted the educutor the hext morning in the
clussroom und they sturted shouting und pushing euch other. There waus a huge commotion at the school.

Think about this scenario:

Let us look ut the flushpoints. These ure moments when, had there been a different response, things might have gone very
differently.

e Bontle refused to unswer the educutor. If she had aunswered, the situation would not have drisen

e The educutor could have spoken to Bontle luter in the lesson, gently and in private. Possibly there is an underlying problem

e The educutor hus d right to discipline, but the discipline should idedlly be positive. Making u student cleun toilets is
demeuning (leurners dlso have rights) aund does nhot help with her leurning. More reusonuble discipline might have been for
Bontle to tackle that homework

¢ The educutor could have required Bontle to read the school’s Code of Conduct and have a discussion about why rules are
important

o [f Bontle sfill refused to respond or respect the educator’s instructions, the educutor could have arrahged a meeting with
her purent, or looked for udvice und information from Bontle’s other educutors

o When Bontle’s futher arrived, the educutor could have insisted that they spedk in the staff room or unother private plauce.

e [f the father entered the school dlready uyggressive, the educutor could have usked d leurner to summon the principal

Educdators have the responsibility hot to use physicul violence.

i . . . . <\EC7/,
Also reflect on what you did well. Did I manage fo reduce the risk? Sometimes these é 0¢
ure development opportunities for you and other roleplayers that can provide
guidunce on whut structures und support may be lucking. Did | have the necessary
knowledge and skills to deal with the situation? There aure muny ohline und other
training courses available to ussist educutors in deudling with conflict and munaging Do you huve someone thut
clussroom situations. Were the necessary policies and processes in place for you frust to go fo speuk ubout

your emotions? Who would
you upprouch if you were
traumatised ufter un incident?

preventing the situation and dealing with it effectively? Although policies are often in
pluce in a school, they are hot ulways cleurly communicuted, and some educutors
dare nhot uwure of the processes which they should follow. Where policies ure hot

udeyuaute or effective, they should be reviewed und upduted.

Some incidents can be very tfraumatising for dll those involved including bystanders and withesses. What is the impact on
the people involved and have they been sufficiently supported? Have they been debriefed? The importance of emotiondl
und psycholoyicul support should hot be underestimuted und there are many ways that this can be provided. This may be
U gyood opportunity to bring in community organisations, especidlly if frauma counselling is needed.

Don‘t be ufruid to usk for support und ussistunce.

Step 4: Tuking Preventutive Action in Potentidlly Violent Situations
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Read the scenario and reflect:

A ledrner is caught smoking duggu on school premises. The school principal cdlls the parent. The principal dlso reports the
learner to the circuit office. They udvise the principdal to dllow the learner to attend school after a week’s suspension. After this
incident, the smoking of dagyga oh school property increuses und a ledrher is caught selling duggu behind the stuff toilets.
This was hot the most effective way to dedl with this situation.

e Either the school policies heed upduting or ure not beiny followed

o The SMT wus hot involved in the decision making, hor was the SGB

The gredter issue of how the druys got into the school, and how widespread the problem is, wus hot uddressed.

S

N
v,

Read the scenario and reflect:

Richard’s fumily comes from Malawi. He does very well in cluss. There is a group of boys in the class who bully him. They say things
like,“You are here just to hide! Your purents didn’t contribute to the building of this school. Go home where you belong.” Richurd
ignores the boys und so does his educutor.

Leurners are often bullied becuause they are different — different religion, sexuadl orientation, or hationdlity. Think of a time when you
cume ucross this in your teuching career. What happened? How did you respond? What would you do in future?

“Positive school cultures provide a safe, supportive, encouraging, inviting,
and challenging environment for students and staff, which in turn allows
students’ academic achievement to evolve.” «»

Qc,(:‘.v ES o
% 7
E
('?gG sl’/o¢ Be positive!
An educutor’s attitude hus a direct
) effect on the dttitude, performance und

behaviour of the ledarners that they interact
Emotional health is very important with. According to Bonni Gourheuu ©® the
us it builds resilience to stress and dllows five uttitudes thut un educutor should
you to develop deeper relationships. It also huve include:
builds self-esteem und provides you with
enerygy und cleurer thoughts v/ A genuine caring und kind attitude

v A wilingness to share the responsibility

How to improve your emotional health involved in u classroom

v Confide in a frusted friend

v Swend time with close friends v A sincere senhsitivity to the students

) e diversity

and family
v Learn fo react fo sfressful situations v Amotivafion fo provide medninyful
v Focus oh one thing ut d time leurning experiences for ull students
v Exercise v An enthusiusm for stimulating the
v Get enouygh sleep students’ creutivity 9
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What culture exists in your school? Do the muhugement teum und educators act professionally and respectfully towards each
other und the leurners? Do you feel there is any way you cun contribute to creuting u positive culture?

“Having the respect and personal relationships with their students’ families, school
leaders are uniquely positioned to guide them on how to support their children at

home during this exceptional challenge.” “®

Educdutors’ auctions und attitudes play a mdjor role in the
environment and culture of the clussroom dund school. As
professionauls, we should aulways reflect und ask ourselves: Did my
actions or attitude cause or escalate the situation in any way?
Sometimes we uhderestimate the impact our emotions, attitude
and respohses cun have on leurners, purents und other educutors.
The culture of the school is determined by the positive relationships
built between educdutors, purents and leurners and the interaction
and support from and for the SMT. Part of your reflection is to ask:
Could this happen again and if so, how could | handle it differently?
When unswering this, be honest with yourself, us making mistakes is
essentidl to learning.

WLEOO

o
NG

Educutors heed to change their uttitude
towards learners. They heed to redlise that
teuchiny children how to behave is part of
the job.They need to show children that there
dre cohseyuences for bad behaviour, and for

breuking the rules. Schools heed to do uway
with any practices thut foster violence. For
exumple, corpordl punishment merely teaches
children the values of degradution, force und
humiliation. It must be stopped. Infimidation

by leuders und educutors ulso needs to be
avoided ih school situdtions, 4

g
.

Read the scenario and reflect:

After one week of teuching, Kerinu, a hewly gudlified educdator, tells the librarian that she can’t cope with the boys in her cluss. She
asks what she should do. The librariun offers sympathy but says that the lack of respect und yood manners have been a problem at
the school for a while. The next day, Kerina e-mudils the principul and usks for help transferring to another school.

Learners are more likely to bully or turn to violence when discipline is hot munaged consistently within the school as a whole. Schools
that are well-managed und well-organized with clear systems, policies und protocols have fewer victim of violence. Educators can
limit violence in their classroom (dimed at themselves or ledrners) through having and sharing clear claussroom and school rules,
being role models through their own behaviour, rewarding positive behaviour and/or mentoring learners with behaviour difficulties.
Educutors heed to be awdare of their rights and what steps to tuke to enforce these rights.

Step 4: Tuking Preventutive Action in Potentidlly Violent Situations
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Evaluating, Reflecting and
Improving Processes and Actions

You have now reached the lust section of the
hunhdbook. You huve a cleur uhderstunding of
violence und the forms of violence (Step 1), as well
us the roleplayers involved und what their roles and
responsibilities are (Step 2). You have been through
the process of evuluuting the risk of potentidl issues
in your school and in your classroom (Step 3) und
in Step 4 you went through the four-step process

of how to take action when a potentidlly violent
issue arises. This section (Step 5) emphusizes the
importunce of constunt reflection und evaluution

of dll the previous sections. It dlso discusses the

importance of constuntly re-evaluating und

Evaluating, Reflecting and Improving improviny policies, processes und
Processes and Actions procedures with regards to reducing the

risk of violence in schools.

A school’s roleplayers need to constuntly evaluate und reflect on how they cun chaunyge, develop und improve their
systems, policies und processes to reduce the risk of violence. Constant self-reflection and review of policies und
processes provides insight on behuaviours, values, knowledge und growth, 0

Sometimes school life gets so busy that we forget to stop und reussess whether the systems and processes that we have
in place are effective und uppropriate for the changing hature of school and society. Some policies become out of
dute, especidlly when it comes o social mediu. Sometimes hew policies have to be rapidly put in place, for example,
policies uddressing the recent COVID-19 epidemic.

This process of reflection aund reussessment should include dll of the roleplayers und should be dohe onh u regular busis. It
is purticularly important after an incident has occurred s this is offen where we see the gups in manuging the reduction
of risk of violence in our schools. We should however not wait for an incident to occur before evaluating uand reflecting.
The School Sufety Committee should constantly be reflecting on the policies and processes in place und exploring ways
to improve on them.The committee should use input from incident reports und how they were dedit with, as well as
insights und ideus from dll roleplayers, 19
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Accordinyg to the NSSF '® there are particular roles that the school pluys in preventing violence. This checklist is an

excellent starting point for your evaluation process.
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Does your school implement the following?

Are policies und processes effectively implemented (Code of Conduct, discipline, sufety, etc)?

YES NO

manugement of these)?

Does the school udopt u prouctive upprouch (have plans in place with effective und uppropriate

in place? 9

Are there eusily uccessible and child-friendly reporting mechanisms und udequute response systems

Many schools huve policies und processes in place. However, they are not always known to everyone und sometimes

not upplied.

This handbook hus taken you through d process that every school
und educutor should follow to help reduce the risk of violence in
schools. Part of the evaludtion und reflection process is evaluuting
euch of these steps und ussessing:

o What is lacking?

. What should be changed?

. What should be improved?

The decisions that are made here, feed buack into the process to
improve the overdll whole school upprouch to reducing the risk of
violence.

Q\,E c Iy
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Do you know if dll the policies und processes in
your school ure developed? Communicuted?
Actioned? Whut process does your school have in
place to ensure that you, the educdutor, have
access to dll school policies? Cun you think of
wuys that you could help influence how policies
could be better developed? Communicuted?
Actioned?

Step &: Evaluuting, Reflecting und Improving Processes aund Actions
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The finul scenurio that follows takes you through many different reflective yuestions, ull drawing from what you have
thought dbout und learhed ubout in this hundbook. Hopefully it will be u useful example for guiding you through the
process of reflecting on und evuluuting a potentidlly violent future scenario. Once you huve finished, read the unalysis
on the hext puye und compure it to your outcomes und observations.

SER,

Read this, the final scenario, and answer the questions that follow:

Mrs Mogorosi was aware that her grade 9 maths class could be fairly disruptive. The class was particularly wedak and heeded dill
the teuching time possible. Ohe morning, she was feaching a hew and difficult concept that some of the ledarhers understood
better than others. She gave one group work to contfinue with in order o reinforce the concepts with others. When she turhed
around, she redlised that ohe of the ledrners had been videoing her with his phone. The other kids were laughing und when she
usked what the leurner was doing he suid that he wanted to record the lesson to watch later in cuse he missed some important
information.

However Mrs Mogorosi had a short skirt on and redlised that the learner was videoinyg her persondily. She was concerned about
him putting it on Fucebook. The ledrner argued und suid that although he knew there were rules in place, there were no rules
to not muke video recordings in the clussroom. In fact, in the previous lesson, the educutor hud uctudlly usked them to take out
their phones to use the cualculators on them.

Mrs Mogorosi wus hervous to discipline this learner as in a previous situation where she had tried to discipline the learner, he had
become verbdlly ubusive und insulting, and cdlled her *mMeut on leys”, accused her of “usking for it” und suid he wus goiny

to get the heud of his gunyg to “hunt her down”. The leurner lives hext door to one of the senior munugement members of the
school und Mrs Mogorosi knows that they are family friends so she was hot sure who to go to or what to do. Mrs Mogorosi wasn’t
sure what the process wus for reporting these incidents, and waus hot aware of policies that she could refer to, or if they even
existed.

After considering her options, und knowing that she was hot putting auny of the other learners in dunger, she decided to let the
incident go. It was however stressful for her us she was not sure what the ledarner wus going o do with the video and she was
worried about her reputation.

1. lIs this a potentially violent situation?

2. What type of violence is referred to?

w

Who are the various roleplayers in this scenario? Have they carried out their roles? If not, what could each of them have
done to reduce the risk of the situation?

Was there anything that the educator could have done to reduce the risk in her classroom?
Was there anything that the school could have done to support her in this situation?
Did the educator analyze the situation before reacting as she did?

Did she have the necessary knowledge and skills to deal with the situation?

® N o o A

Did the educator contribute to the events leading up to the situation in any way?
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Now that you have unswered the questions on your own, reflect on some of the ideus below.

Is this a potentially
violent situation?

The educutor identified that it could become u potentidlly violent
situation. She drew on her pust experiences with the child. She could
have diso taken into consideration the leurner’s socidul environment.

What type of violence is
referred to?

Although this is hot physical violence, it is still a form of violence. It could
be clussified as both bullying and sexuadl bullying, us it was demeaning
und humiliating for the educuator. The educuator dlso referred to un
earlier incident where the learher called her *meut on leys”und said
she was “asking for it”. This is clussified as sexuul harassment, Saying

he would “hunt her down” is u violent threut, If the learner posted the
video on sociul mediy, it would be cohsidered cyberbullying.

Understanding
Roles and
Responsibilities

Who are the various
rolepluyers in this scenario?
Have they curried out their
roles? If hot, what could
euch of them have done
to reduce the risk of the
situation?

It is mentioned that there are rules at the school. The guestion is, ure
they known to the ledrners and are they enforced? The rule ubout cell
phones should uppeur in the school’s Code of Conduct. These should
be cleurly luid out und sighed off by the SGB. Although the school rules
und Code of Conduct are essential, educutors should dlso make sure
that they estublish classroom rules that the leurners are familiar with
und thut the educutor consistently enforces. It could be confusing to
the ledrhers where mixed messages occur. In this case the educuator
suid nho cell phones, but then dllowed the ledrners to use them in u
forevious lesson.

However, no ledrner needs to reud d rule book to know that
threutening and sexudlly harassing u teucher — or unyone for that
matter — is unacceptuble und requires disciplinary action. It is the
responsibility of the principul und SMT to ensure dll stuff und learners
know which committee (e.y. School Safety Committee, SMT) or which
person (e.y. principul, school sufety officer, HOD) they cuh upprouch
for support regurding violent threuts, sexuul harassment or any form of
bullying or ubuse.

Understanding
the Risk of
Violence in
your School

Wus there anything that the
educutor could huve dohe
to reduce the risk in her
classroom?

Firstly, it is importunt to hote that the educator did not contribute to
beiny sexudlly ubused, bullied, threutened or harassed in any way.

In terms of reducing generdl risk, the educutor could have been

more consistent with the cell phone rule und reinforced it. Positive
reinforcement hus proven to be un effective way to reduce violence in
schools und classrooms. After the previous incident with this learner, did
the educutor tuke time to evuludte risks und decided on precuutions
to take in the clussroom? Did the educutor tuke time to get to khow
und understund the reusohs behind the leurher’s violent tendencies?
Does the educutor spend enough time incorporating values and
beliefs into their curriculum-bused uctivities? Does the educutor
manuge her clussroom appropriately and are their uspects that she
could chunyge? The educutor heeds to build relationships with her
leurners und develop emotionul und socidl skills. Was the educutor
aware of potentidl incidents that could occur und does she have

the systems in pluce to dedl with them? Is the educutor aware of the
policies, und systems in pluce ut u school level to dedl with potentidl
situations of violence und who to report incidents to?

Step &: Evaluuting, Reflecting und Improving Processes aund Actions
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Wus there anything that the
school could have done to
support her in this situation?

The SMT does hot seem to have u good system to report and record
incidents. This should be put in place. The educdator did hot report this
incident nor did she report the eurlier incident where she wus verbally
ubused und sexudlly harassed us she felt that she would hot yet the
necessary support. This should hot be the cuse. The SGB und SMT heed
to support the educutors in disciplining the ledarners und possibly put in
u better overdll discipline system in the school.

Taking
Preventative
Action in
Potentially
Violent
Situations

Did the educutor analyze
the situation before taking
action?

The educutor ussessed the situation and knew what she was dedling
with and chose hot to reuct. She dlso looked ut the impuct on the
entire cluss und lesson. She wus uncleur or unuwure of policies und
processes und did hot know who to report to. The action she took wus
to ighore the ledurner. However, harassment and bullying behaviour are
likely to continue if ho uction is tuken.

Did she have the nhecessury
knowledge und skills to deul
with the situation?

She chose the option of ignhoriny the leurner. This would indicute that
she felt thut she did hot know of any other options. This educutor
needs help und truining to develop her ubility to munage challenging
behaviour in her clussroom. She possibly ulso heeds emotionul und
psychologicdal support.

Could the educutor have
taken steps to create a
classroom situation that
could have been eusier to
control und munuyge?

It is most important fo hote that ho-one contributes to being sexudlly

ubused, bullied, threatened or harassed in any way. It is hot their fault.

However there ure muny processes und procedures that the educutor

could have put in place:

e Seftiny clussroom rules und behavioural expectutions, including
respect for her role us an educutor

e Ensuring thut there are conseyuences to uny incidents that may
have led to forms of violent or threutening behaviour

e Building positive relationships between herself und learners

o Rewurding uppropriate behaviour

e Developiny children’s sociul, emotional und ucudemic skills

Did the educutor deul
appropriately with the
situation?

The educutor did hot redlly dedl with the situation at dl. She chose to
ignore it. This medns that the learner got away with his unacceptuble
behuaviour und will more than likely repeut it.

Evaluating,
Reflecting and
Improving
Processes and
Actions

Did she or the school bodies
reflect and record the
situation appropriately?

She wus concerned ubout the repercussions but did not necessarily
reflect on how she could have hundled it better or differently. Even
though there wus no formal reporting mechanism, she could still have
reported the incident, in writing, to the SMT or principal or the School
Safety Committee. This also shows how useful it would be to have such u
committee. Hud the educdutor khown this route was avdilable to her, she
could have reported the incident to them und been given the support
she heeded to take this further or to ensure structures are put in place to
help her dedl with any similar incidents in future. The school needs to put
in place mechanisms that dllow victims of violence, like this educutor, to
feel guaranteed of sufety und support wheh reporting such incidents.
The school should constuntly evaluate and reflect on how they cun
chunhye, develop und improve their systems, policies und processes to
reduce the risk of violence.
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Annexure A = (SVECT,
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On a scale of 1-4, with 1 being “Not at all confident” and 4 being “Highly confident”, rate your level of confidence in your ability
to do the following:

Identifying bullying and/or violent behaviour when | see it

1 B PP 2 ................................................................ 3 ........................................................ » 4

1 B PR D e J » 4

1 B PPN D e 3 ........................................................ » 4

1 B PPN 2 ................................................................ 3 ........................................................ » 4
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AnneXUI'e B @ and (18) C\EC7,

Teachers
Look at the list below and reflect on who does what in your school? and staff

SMT

SGB

Parents
and

community

Empower und develop educutors

Effective communicuation of policies, processes und actions to staff, learners, parents and
brouder community

Develop a school improvement plan that includes and addresses issues of concern
around violence und safety of stuff and leaners

Ensure that government, parents and teuchers take their rightful responsibilities
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Annexure C

Summary of policies avdilable for educators to refer to for the prevention of und dedling with violence in schools

International and
Regional Policies

The Convention on the Rights of the Child (CRC) (1995)
The African Churter on the Rights and Welfure of the Child (2000)
The African Youth Charter (2009)

National Policies

The South African Constitution (1996)

The Child Justice Act (No. 75 of 2008)

The Children’s Act (No. 38 of 2005)

The Liyuor Act (No. 59 of 2003)

The Nationul School Hedlth Policy and Implementation Guidelines (2003)

The Nutionul Development Plun (NDP) (2011)

The Criminal Law (Sexuul Offences und Related Mutters) Act, no.32 of 2007 us Amended
The Lubour Relutions Act (Act.66 of 1995)

Educational Policies
and Acts

The South African Schools Act, (No. 84 of 1996)
The National Educdation Policy Act (No. 27 of 1996)
The Employment of Educutors Act (No. 76 of 1998)

The Reyuldtions for Sufety Meusures ut dll Public Schools (Government Guzette 22754,
2001)

The Regulutions to Prohibit Initiation Practices in Schools (Government Guzette 24165,
2002: 68)

The Norms und Stundurds for Educutors (Government Guzette 20844, 2000: 48)

The Policy Framework for the Munugement of Druy Abuse by Learners in Schools und in
Public Further Educution and Truining Institutions (Government Guzette 24172,2002)

The Nationul Guidelines for the Maunugement and Prevention of Drug Use aund Abuse in
dll Public Schools und Further Educution uand Truining Institutions (2002)

The Devices to be Used for Druy Testing und the Procedure to be Followed (2008)

The Implementation Protocol between the Department of Basic Education and the
South African Police Services on prevention of crime and violence in dll schools (2011)

The SACE Act ho. 31 of 2000
The SACE Code of Professional Ethics (2002)
The DBE Nutionul School Sufety Framework (2015)

School Policies

Code of Conduct for Stuff
Code of Conduct for Leurners
Discipline Policy

Sufety Policy

School Sufety Framework

School rules und regulations

Annexures

57



58

Annexure D QECT,
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No
impact

Reflect on how much each of these factors contribute to the issues of discipline and violence in your school

Some
impact

Impact

Strong
impact

Ledarners show little respect for educutors

Lack of discipline policies und procedures

Teuchers’ Sufety und Security in South Africun Schools: A Hundbook




No
impact

Some
impact

Strong

Impact impact

Learners come from broken fumilies

Lack of structure and support from colleagues
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Need help?

If you dre faciny incidents of violence or harassment at
your school, whether from ledrners, other educutors or
Mmunagement, pleuse contuct your educutor/teacher
unhion, or the SACE cdll centre on 012 663 9517 or emuiil
info@sace.org.za. If you heed emotionul support at auny
time, day or night, contuct LifelLine on 0861 322322
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